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1. Librarians doing instruction in Assessment Project:


Leslie Bussert, Reference & Instruction Librarian
2. List the classes/instructors incorporating assessment:  
(circle the classes w/ instructors you have not worked with before)

English 102: Writing from Research

Faculty: Norm Pouliot


3. How many students total were involved in instruction:  65
Assessment Collaborations

(copy this section as needed for each collaboration)
Collaboration #1 – Course:  English 102: Writing from Research 
1. Description of the assignment and outcomes for instruction.


A new extra credit presentation assignment was offered at the end of the quarter in the faculty’s winter and spring English 102 courses which many students took advantage of.  Students seeking an extra boost to their grades were instructed to provide an 8-10 minute presentation (using the methods of their choice) to share their research process and topic, including:
· Course requirements: what you expected vs. what you got

· Choosing and narrowing your topic 

· The task of research or "looking for stuff in all the wrong places"

· Problems along the way or "You'll never guess what happened to me"

· What you learned about research and writing

· What you learned about yourself as a developing writer and researcher
Students were to focus more on what and how they learned about writing and research in the course, rather than reporting on their research topic.  This required students to reflect on what they learned in the course as a whole; to take inventory of what skills/processes they developed and/or improved throughout the quarter; and to think about how they might transfer what they learned in this course to others.
2. How and what evidence did you gather?

The faculty member and librarian observed the student presentations while taking 
notes.
3. How did it go?  What did students really “get or not get?”

Overall, we found this to be a great way to get feedback from students on their learning in the course in regards to both writing and research.  Common themes among the many students who presented were about learning:

· better time management skills

· that they can’t “BS” their way through a paper any longer
· to question their own and others’ assumptions about a topic or issue

· to carefully examine information sources for bias and relevance

· to organize and synthesize their research findings through diligent note taking on sources
· citing sources and paraphrasing effectively and appropriately, and 

· that research writing is a messy and challenging process
Students also noted learning Boolean Operators was extremely helpful as well as learning about all of the library research resources available to them.  We were pleased to hear from several students that, while their 8-10 page research paper assignment was initially daunting to them, they felt like the guidance from their faculty and librarian was useful and successful.  Students were grateful to be pushed beyond their comfort zones and were extremely proud of the writing and research skills they gained in the course, which in turn, boosted their confidence to address future college writing and research assignments.

4. What did the assessment results tell you?  Because of the assessment, are you going to change anything?
The assessment results from this presentation assignment told us that some of the changes in instruction and assignments we made after last year’s assessment project appeared to be useful and effective, and also highlighted a couple phenomena students were experiencing that we may be able to address in the future, such as time management mechanisms or reinforcing the differences between opinion and research papers.
5. What feedback did you get from the faculty member you worked with?


The faculty feedback for this assignment was positive.  We both learned much more about how students navigate the course and their research and writing in a more holistic fashion (rather than just having access to the students’ thoughts at certain points during the course).  We found the presentations to be a low-stakes way for students to share what they learned in the course about their own writing and research processes.  The faculty plans to continue to offer this assignment in the future and also will consider making it a regular assignment instead of extra credit.  

Other Assessment Projects
(if applicable – for assessment projects not integrated directly into a specific course)

1. Description of project.


During the summer 2007 we coordinated and facilitated a mini-retreat for faculty and librarians.  The purpose of the meeting was to share the English 102 assessment project and results from 2006; to generate discussion among librarians and faculty around assessment and information literacy; and to carve out time for faculty to gather with their subject colleagues and librarians to discuss how they might begin authentic assessments of their own at the course or program levels.


2. How did it go?  What results or evidence did you gather?


The retreat was well attended and received.  Twelve faculty were involved including three of the five curricular area Teaching and Learning Leads, while eight librarians joined, making for a very interdisciplinary attendance.  Each attendee either had some prior experience with assessment or interest in implementing course or program level assessment projects.  Time was well spent on quality conversations among the whole group and within the faculty/librarian discipline groups later in the meeting.  Faculty asked those in other discipline areas how their students’ work was best assessed and the topic of writing and research expectations in various subjects and course levels was also discussed among the larger group.
3. How did it advance assessing Information Literacy in your library and/or at your campus?

This meeting was quite effective in advancing conversations around information literacy in Cascadia’s curriculum.  Because faculty from many discipline areas attended (Math, Chemistry, English, Communications, and more) this became a space for them to talk about what research and writing skills students should have (or not) prior to and after taking English 102: Writing from Research, as well as in a 100-level course versus a 200-level course.  While these conversations couldn’t be completed during the timeframe of this meeting, it was great to have the librarians present to offer feedback to faculty on this matter.  We discovered faculty desired such conversations as they realized how the quality and rigor of the research assignments they administer affects our ability to help students be successful.
This meeting also offered a chance to share the English 102 Information Literacy rubric created for our Spring 2006 assessment project.  Faculty were encouraged to modify the rubric for their subject areas and needs or to use it as a guide when creating or grading assignments with research and/or other information literacy components.  A modified version of the rubric was also shared.  This version was created by another English 102 instructor and required students to self-assess their skills in each dimension of the rubric by filling out where they feel they are with those skills and/or processes.  This version was administered to students at three strategic moments throughout the quarter such as after having completed library workshops or other research related assignments.
Once in the smaller discipline groups, the English faculty began to map out how each of them approach and teach English 102 in regards to the administration of key performances (i.e. drafts, peer reviews, revised writing, etc.) and library research workshops.  This step towards a more consistent integration of information literacy and assessment into all sections of the course could help “standardize” the specific information literacy skills students leave English 102 having developed or been introduced to.  Subsequently, faculty teaching students after they have taken English 102 would be better aware of what information literacy and research skill levels to expect from those students, and then can design research assignments appropriately.
Overall Learning
1. Give an example from one of your collaborations of something you are going to improve based on the feedback you received (faculty, peer, student work).
An additional way we could improve the value of the research projects conducted in English 102 would be to better contextualize the writing products.  For example, create an audience other than the instructor for students to write for or create real world scenarios within which the students conceive, draft, revise, and write their papers (i.e. a grant funding proposal, a research report for a company/organization, etc.).  I think we can do a better job of placing the research writing assignments in ways where students can more readily see the value in learning such processes and how they apply to the working and outside worlds.
2. How did these activities contribute or connect to your Action Plan?  
Our 2007 assessment activities contributed to our initial Action Plan in the following ways:
· Fostered culture and discussion of assessment among faculty and librarians

· Shared processes, tools, and techniques for course-level information literacy assessment projects, including varying versions of the information literacy rubric
· Generated discussion among faculty from various disciplines about realistic, developmental  expectations of student writing and research in 100 and 200 level courses

· Gathered processes, tools, and feedback for applying to the UW Bothell lower division curriculum
· Worked toward integrated developmentally appropriate and consistent information literacy competencies in English and other general education courses


























