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1. Librarians doing instruction in Assessment Project:  Aryana Bates
2. List the classes/instructors incorporating assessment:  
(circle the classes w/ instructors you have not worked with before)
Puget Sound Early College – Writing – Instructor Craig McKenney (Note: this was a collaborative Writing/Sociology class, but assessment work was developed principally with the Writing instructor)
3. How many students total were involved in instruction: 34 
Assessment Collaborations

(copy this section as needed for each collaboration)
Collaboration #1 – Course: Puget Sound Early College – Writing (and Sociology) – Instructor Craig McKenney
1. Description of the assignment and outcomes for instruction.
Document-Based Mid-term essay exam:  Student preparation included five hours (1 hour per week for 5 weeks) in-class training in search strategies and resources.  NOTE:  This collaboration also included a document-based final examination grounded in 4 additional hours of in-class research training conducted over the remainder of the quarter.  However, no formal assessment statistics were collected on the final.
Outcomes for the assignment (research training was geared toward preparing students to meet these outcomes):

· Focus on critical thinking skills – make comparisons, draw analogies, apply knowledge to given data, apply historic analysis
· Take a position – develop a position/thesis, draw and support conclusions

· Look at issues from multiple perspectives – understand perspective expressed in readings #1, #2, & #3

· Demonstrate problem solving skills – organize essay, essay is thesis driven

· Demonstrate information literacy – assess information requirements, identify textual/visual/electronic resources, meet the four expectations listed above

2. How and what evidence did you gather?
Evidence was gathered through two main venues:
· Document-based mid-term examination – 

· Librarian and instructor developed assessment rubric – See Appendix II below for rubric 

· Librarian read mid-terms and gleaned statistics by evaluating mid-term work vis a vis the assessment rubric – See Appendix I below for statistics
· 50 minute in-class discussion with students – See Appendix III for student feedback
· Librarian conducted conversation with students (3 separate groups) around the question “what have you learned from our research sessions – provide specific examples”

3. How did it go?  What did students really “get or not get?”
Document-based mid-term examination:

· Based on the statistics gathered, students fell roughly into thirds: 
· one third Exceeding proficiency standards in all 5 identified Outcome areas
· one third Meeting proficiency standards in all 5 identified Outcome areas
· one third falling Below proficiency standards in all 5 identified Outcome areas 
· In the overall Outcome area “Demonstrate Information Literacy”:

· the number of students falling Below proficiency standards was slightly higher than the number of students Exceeding proficiency standards, and

· the number of students Exceeding proficiency standards was markedly higher than the number of students Meeting proficiency standards 
· Roughly 2/3 of students completing the Document-based mid-term examination Exceeded or Met proficiency standards for Demonstrating Information Literacy
50 minute in-class discussion with students:
· While the rubric demonstrates the number of students able to Exceed or Meet proficiency standards for assessing information requirements, identifying textual/visual/electronic resources, and addressing the other four Outcomes expectations, the dedicated 50 minute in-class discussion gleaned students’ self-assessment on what they learned during the research sessions (synthesized here; fuller results available below in Appendix III).  Students learned about:
· Variety of search engines and how they work; existence of Google Scholar; existence of Advanced Search in Google Scholar 
· Existence of databases; availability of full text articles
· Differences between search engines and databases

· How to use keywords,  multiple search bars, and advanced options (e.g., narrowing date range) in databases; use keywords instead of full sentences; selecting for specific types of sources (e.g., magazines, scholarly articles, book reviews)
· How to change search strategy (try different keywords, try different database, etc.)

· Nature and comparative credibility of materials sourced from databases versus from search engines
· Determining validity of information (e.g., analyzing spoof websites)

· Difference between websites and scholarly articles

· Existence and nature of different types of articles (scholarly, blogs, magazine, etc.)

· How to select scholarly articles by using search options in databases 
· How to scan article for content by reading the abstract

· Existence of emerging technologies like del.icio.us
· How to use Citation Machine and/or Cite This! options in databases

· Emotional responses to using databases, ranging from “hate it because can’t find anything relevant” to “like it because of quality results”
· Able to absorb information better when apply newly learned knowledge immediately on specific tasks – less lecture, more guided application
4. What did the assessment results tell you?  Because of the assessment, are you going to change anything?
The assessment results prompted me to figure out a way to get students directly involved in practice much more quickly.  Whereas part of my pedagogy for this class was to develop a curriculum-relevant Resources Page every week for the students’ use, I decided next time to have the students responsible for creating the Resources Page in wiki format.  To this end, I continue to provide introductions and brief demonstrations on places to search (e.g. databases) and on search strategies, but then have students start searching for sources more quickly and first, posting those sources to their wikis, and second, annotating those sources for relevance and veracity.  My pedagogy then helps them refine their searching strategies and critical analysis through the process of fielding questions as they arise and of providing feedback to students’ results and to their analyses of those results.
5. What feedback did you get from the faculty member you worked with?

Instructor feedback was positive:

· That the Mid-terms were generally good, and that the students valued the sessions but wanted more hands-on time and less lecture
· Instructor agreed enthusiastically to incorporate the librarian’s searching sessions fully into his future class and has given full support to the wiki approach
· Instructor agreed to the librarian using results of this collaboration to build a poster session and use it for information literacy public relations to the wider faculty on campus

· The second collaboration is taking place currently (Fall ’07) and involves the full participation of two additional instructors who are co-teaching the course in question this quarter.  

Other Assessment Projects
(if applicable – for assessment projects not integrated directly into a specific course)

1. Description of project. 
ABE/ESL – Instructor Jennifer Johnston

· After sending her ABE/ESL classes in for 50 minute introductions to the library and library services, this instructor has her students practice writing in English by explaining what they learned from the library sessions and by expressing their thanks to the librarian, and then sending the students’ letters to the librarian.
2. How did it go?  What results or evidence did you gather?

· As the librarian who conducted these library tours and received the letters of thanks, I evaluated the letters for learned content as reported by the students.  Synthesized results are as follows.  Students learned about:

· Availability of computer access in library for internet connection, word processing needs, and finding resources such as the catalog and how to find library hours
· Availability of audiovisual materials

· Availability of books – especially New Readers level books in New Readers Room

· Availability of language dictionaries

· Availability of dedicated quiet study areas

· Availability of librarians for questions

· Access to and directions on how to use a library card

3. How did it advance assessing Information Literacy in your library and/or at your campus?

This exercise advanced the assessment of Information Literacy in my library insofar as it represents the first time we have experimented with assessing the effectiveness of our sessions via analysis of unsolicited qualitative data (i.e., direct statements written by students about what they got out of the library session, and submitted as part of an instructor’s assignment).
This exercise advanced the assessment of Information Literacy at my campus insofar as it is one example of active outreach on the part of librarians to incorporate materials that are volunteered by faculty into our assessment process.  This represents a form of practical networking through explicit recognition by librarians of an instructor’s effort to connect students to the library.  
Overall Learning
1. Give an example from one of your collaborations of something you are going to improve based on the feedback you received (faculty, peer, student work).
I need to smooth out how I guide students through the search process in a way that engages them immediately in doing the search while exposing them to effective tips on where and how to search.

2. How did these activities contribute or connect to your Action Plan?  
Action Plan (developed in 2005) is to meet the following Objective:  HCC students will develop Information Literacy skills both generally and specific to their majors/professions; they will develop these gradually over the course of their tenure at Highline.
· The major assessment project developed in collaboration with Instructor McKenney contributed to our Action Plan in two primary ways:

· This project was developed around an assignment and training sessions geared towards enhancing students’ information literacy in the disciplines of Writing and Sociology, specifically with an eye to enhancing students abilities to find, evaluate, synthesize, and incorporate relevant resources to effectively complete a test of their knowledge and essay writing skills.
· This project represents an intensive collaboration effort with faculty towards integrating information literacy training and assessment into the curriculum

· The minor assessment project developed around Instructor Johnston’s writing assignment contributed to our Action Plan by:
· Gleaning information drawn directly from students’ statements on what they learned (how they became more information literate) during a one-shot session on library resources

APPENDIX I:  DOCUMENT BASED MID-TERM ASSESSMENT STATISTICS

PSEC:  Sociology and Writing – WQ 2007 – McKenney/Lotus
Course Outcomes: 

· Understand terms, concepts, assumptions, patterns of analysis used in sociology

· Develop awareness and minimal competence in recognizing adequacy of the scientific method as used in social and behavioral sciences

· Develop ability to employ system frameworks for analysis to social groups

· Develop cultural competence  -- awareness of socio-historical realities of different cultural groups and ways to promote healthy interaction

· Enhance critical thinking – understand politics of diversity issues and comprehend complexities of social oppression

· Inspire social consciousness – learn from one another and better appreciate the movement for social justice
DOCUMENT BASED MID-TERM ASSESSMENT STATISTICS

	
	I.  Exceeds Proficiency Standards -- College level complexity, nuanced thinking
	II.  Meets Proficiency Standards -- Basic understanding, some critical analysis
	III.  Below Proficiency Standards -- General statements, no position, low reading comprehension, book review quality

	A.  Focus on critical thinking skills:
	12
	10
	12

	B.  Take a position
	12
	10
	12

	C.  Look at issues from multiple perspectives
	12
	8
	      14

	D.  Demonstrate Problem Solving Skills
	10
	13
	11

	E.  Demonstrate Information Literacy*:
	46
	41
	49


*The ability to assess the information requirements of complex projects, to identify potential textual, visual and electronic resources, to obtain the needed information, to interpret, evaluate, synthesize, organize, and use that information, regardless of format, while adhering strictly to the legal and ethical guidelines governing information access in today’s society. (HCC Standards, Outcomes, & Competencies Committee http://flightline.highline.edu/socc/Outcomes/index.html )

APPENDIX II:  DOCUMENT BASED MID-TERM ASSESSMENT RUBRIC
PSEC:  Sociology and Writing – WQ 2007 – McKenney/Lotus

Course Outcomes: 

· Understand terms, concepts, assumptions, patterns of analysis used in sociology

· Develop awareness and minimal competence in recognizing adequacy of the scientific method as used in social and behavioral sciences

· Develop ability to employ system frameworks for analysis to social groups

· Develop cultural competence  -- awareness of socio-historical realities of different cultural groups and ways to promote healthy interaction

· Enhance critical thinking – understand politics of diversity issues and comprehend complexities of social oppression

· Inspire social consciousness – learn from one another and better appreciate the movement for social justice

SAMPLE ASSESSMENT RUBRIC

On next two pages
1.  Document Based Question Midterm

· Based on the Soc/Writ outcomes, themes, and concepts

	
	I.  Exceeds Proficiency Standards -- College level complexity, nuanced thinking
	II.  Meets Proficiency Standards -- Basic understanding, some critical analysis
	III.  Below Proficiency Standards -- General statements, no position, low reading comprehension, book review quality

	A.  Focus on critical thinking skills: 

· Make comparisons

· Draw analogies

· Apply knowledge to given data

· Apply historic analysis
	· Defines education and gender and tells how education interacts with/influences gender roles

· Demonstrates knowledge of sociology through critical analysis of textual data
	· Tells how education interacts with/influences gender roles

· Demonstrates knowledge of sociology by defining the concept
	· Defines education and gender roles

· Demonstrates little or no knowledge of sociology

	B.  Take a position

· Develop a position/thesis

· Draw and support conclusions
	· Include an introduction with attention getter & thesis, a body, and a conclusion

· Provide a thesis that is clear, concise, specific, and arguable
	· Include an introduction with thesis, a body, and a conclusion

· Provide a thesis that has at least TWO of the following elements -- clear, concise, specific, and arguable
	· Include an introduction, a body, and a conclusion

· Provide a thesis that has at least ONE of the following elements -- clear, concise, specific, and arguable

	C.  Look at issues from multiple perspectives

· Understands perspective expressed in reading 1

· Understands perspective expressed in reading 2
· Understands perspective expressed in reading 3
	· Correctly and clearly summarizes main idea of each document supplied

· Includes details from the articles via direct quote and summary

· Includes examples from personal experience
	· Includes at least TWO elements from column I, row C
	Includes at least ONE elements from column I, row C

	D.  Demonstrate Problem Solving Skills
	· Essay is well-organized, thesis driven, and thorough
	· Essay is passably organized, includes a thesis, and covers the key ideas in a basic way
	· Essay is poorly organized, has unclear thesis, and covers only a few key ideas

	E.  Demonstrate Information Literacy*:

· Assess information requirements

· Identify textual, visual, electronic resources
	· Essay includes most of the elements required by column I
	· Essay includes at least half of the elements required by column I
	· Essay includes less than half of the elements required by column I


*The ability to assess the information requirements of complex projects, to identify potential textual, visual and electronic resources, to obtain the needed information, to interpret, evaluate, synthesize, organize, and use that information, regardless of format, while adhering strictly to the legal and ethical guidelines governing information access in today’s society. (HCC Standards, Outcomes, & Competencies Committee http://flightline.highline.edu/socc/Outcomes/index.html )
APPENDIX III:  STUDENT FEEDBACK ON IN-CLASS RESEARCH TRAINING SESSIONS
PSEC Winter Quarter 2007

Writing and Sociology

Student Feedback on Research Sessions

WHAT HAVE YOU LEARNED FROM OUR SESSIONS?

PROVIDE TWO SPECIFIC EXAMPLES 

(yes, you may say “nothing” but if you do, you need to say WHY)

Group One:

1. initially helpful to learn how search engines worked, then got repetitive

2. del.icio.us introduction

3. Keywords in ProQuest, how to come up with key words for specific needs

4. different types of search engines

5. ProQuest and GoogleScholar showed the basics 

6. Need better distinction between database and search engine (me)

7. Intro to GoogleScholar

8. ½ to search first, ½ to a database

9. Introduction to other sources besides

10. Citations in ProQuest provided

11. credible sources in ProQuest

12. how to tell difference between real and fake information (Hav-i-dol)

13. different types of articles in databases than in Google

14. better articles

15. able to improve search when having a hard time finding info – different key words, try different database or search engine, email the librarian

16. difference between scholarly articles from the internet – different types of articles

17. narrow search using key phrases, using only the central terms (no if  the)

18. Databases other than ProQuest

19. More time to look up articles and just be able to ask for help – task oriented rather than just watch

Group 2:

· How to enter information into search engines like ProQuest, choose Full Text, or check Scholarly Journals, three search bars

· Highline’s databases, ProQuest

· Scan article effectively by reading abstract

· Find scholarly articles without having to scan “bad” articles – e.g., ProQuest , check Scholarly articles box

· How to do advanced searches better on specific topic, e.g., sociological issue in GoogleScholar

· Use citationmachine

· Hav-i-dol: professional looking sites are not necessarily accurate

· On ProQuest narrow searches to keywords :  main words in different search bars

· that there are different databases

· scan abstracts for relevancy, being able to know which part of article tells main idea

· use Google Scholar

· how to access Google Scholar and using 

· Still hard to find relevant articles – key words not working

· Need more time to actually search, and have time to ask specific questions

· More visits from librarian to be available to help with searching

· More time in actual searching sessions

· Strategic way of doing research – scholarly articles in ProQuest.

Group 3:

· How to go into advanced search in Google and in ProQuest and how that helps

· Difference between a website and scholarly articles – scholarly articles have been published and vetted

· Create a more discriminating search using advanced fields – adding more key words, narrowing date range

· ProQuest and Google Scholar exist

· How to tailor ProQuest searches by trial and error, improving search terms by seeing results you DON’T want

· Search Engines (GS) and databases (ProQuest) – 

· Search engine gathers information from web, database is a repository of information 

· Select in ProQuest for specific types of sources (e.g. magazines, or scholarly articles)

· Citation machine – how to correctly cite

· How to refine a search : use “”, AND, specific key words

· About Google Scholar

· Hate ProQuest – got completely irrelevant results often 

· Like ProQuest because of quality content, more chance of finding credible sources

· ProQuest needs to be more user friendly – more pre-defined categories (e.g., family) with subcategories; visually oriented

· Results in database more accessible by being able to toggle between article and abstract

· More time to actually practice searching

· Less general instruction, more one-on-one

· Divide lecture apart from the search time, so attention not divided
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