Cascadia Community College

Background

Cascadia Community College (CCC) is a public community college established in 2000 with an enrollment of approximately 1600 FTE. It is collocated with the University of Washington, Bothell; the library and media center serve both institutions. The student body is made up of recent high school graduates, running start (high school) students, and adults returning to college for high school completion, worker retraining, or a degree. 
Student demographics (Fall 2004): 

· Suburban: most reside in East King or South Snohomish county
· Young: The average age of students in credit-classes is 24.6. 
· Close-to-even gender split: 48.8% female, 50.5% male (0.7% unknown)
· 77% enrolled in transfer programs

· 69.5% enrolled full time

· Significant number of Running Start students: 192 FTE (247 headcount)
· 71.8 % are white; 7.3% Asian/Pacific Islander; 6.4% Latino/Hispanic; 1.5% African American; 0.5% American Indian; 12.5% other

· Fewer than 1% are international students

Programs of study include the Associate in Integrated Studies (AIS) and Associate in Science (AS) academic transfer programs and the Associate in Applied Science professional/technical program. Cascadia also has Adult Basic Education (ABE) and English as a Second Language (ESL) programs. 
Institutional Environment and Priorities
Rather than traditional departments, Cascadia faculty is organized into Learning Outcome Teams (LOTs). The National League for Innovation in the Community College selected CCC as one of twelve community colleges to be a Vanguard College. The “12 colleges will become incubators and catalysts for the Learning College concept....which places learning first and provides educational experiences for learners, anyplace, anytime’” (CCC intranet Vanguard Project overview). 
Important initiatives on campus:

· Service learning

· Innovation
· Integrating technology into teaching and learning

The environment for collaboration on campus varies by discipline. In certain disciplines, there is an expectation of librarian involvement in instruction. In addition, librarians have targeted certain core general education courses for IL instruction. These include: College Strategies 100/101, Multicultural Communication 150, English 101/102, and Careers in Information Technology 105. 
Likely partners for the Campus Library’s information literacy efforts include: Teaching and Learning Academy, General Education Requirements Committee, the Executive Dean for Student Learning, 
Organizational Placement of Library’s Instructional Efforts

The Campus Library is a unit of the University of Washington Libraries. Library services are contracted by Cascadia from UW Libraries. Cascadia currently funds four librarian positions. All librarians are Reference and Instruction librarians with subject liaison areas at Cascadia Community College and University of Washington, Bothell. Instruction and all other services are provided equally to students, faculty, and staff without regard to institutional affiliation. 

The year beginning Summer 2003 and ending Spring 2004, librarians conducted 133 IL instruction sessions with a total of 3453 CCC students. Students may have taken part in multiple sessions. Sessions may be stand-alone or part of a series. CCC enrollment in credit classes during Fall 2004 was 1451 FTE (1988 headcount). An additional 28 FTE (404 headcount) were enrolled in non-credit or Continuing Education courses. 

Instruction is of paramount importance in the library and does not stand alone as a program. Librarians report to the Head of Reference and Instruction. The library is headed by the Director of Academic Services, who is a librarian. 
Opportunities for training and continuing education include: monthly professional development, teaching, and fund group meetings; assessment meetings; Teaching and Learning Center/Teaching and Learning Academy events; writing and research circles; UW Libraries training events; and conference attendance and participation.

Instruction Program Content
The library offers a variety of types of instruction, including course-related, course-integrated, and orientations. The predominant method varies depending on several factors: which targeted general education course or elective course we are teaching, level of faculty collaboration, assignment expectations, and/or course outcomes. We strive to give instruction tailored to individual course outcomes and assignments. Librarians attempt to work closely with faculty to design instruction sessions. 

CMU 150 (required course)
· Orientation to library and resources/services

· Course-related instruction tailored to critical terminology assignment. Introduction to multi-disciplinary and primary resources. 
· Ideally, course-integrated, multiple-session instruction with research project workshop.
BIT 105 (program requirement)
· Orientation to library and resources/services

· Course-related instruction tailored to course assignment(s). Introduction to career, industry, and high-tech resources and research methods.  

College 101: College Strategies (required course)
· Orientation - to the UW Libraries Catalog and the physical library space. We have a worksheet that we customize per class and subject matter for this course.

· Course-related - faculty requested session on database searching, document delivery procedures and account set-up, career or transfer resources.
· Course-integrated - some sections do have library/IL integrated into the design of the class. These are usually instructors that we have been working with for awhile.
200-level classes
· 200-level courses are not currently targeted for IL instruction (i.e., there is not a systematic expectation of our involvement). This is due in part to the relatively small number of 200-level courses available at CCC—some disciplines do not currently offer any 200-level courses.

· Course-integrated IL instruction requested by faculty does occasionally occur in some courses such as CMU 203: Media in Society, PSYCH 205: Development Across the Lifespan, and PSYCH 206: Psychological Disorders, among others.
· Challenges of IL instruction at this level include:

· Lower-level prerequisites do not require students to take these courses in a developmental sequence (students may take them before they have had ENG 101 or 102 which focuses on research and writing skills)
· IL instruction often duplicates what is already happening at the 100-level because students may not have adequate research skills to begin with. 

· Students are not yet grounded in the content of a discipline to delve very deeply into the research process within that discipline.

Selected Elements
(Kaijsa) CMU 150: 

· Develop strategies/best practices for communication and working effectively with both associate and permanent faculty

· Identifying ways to streamline instruction when there is little continuity in the program

· Incorporating assessment of instructional effectiveness into IL sessions

(Julie) College 101: College Strategies (required course)
· Best strategies for working with multiple new associate faculty (turnover of faculty is high)
· Best practices for engaging young suburban students

· Brainstorming multiple teaching strategies to share with librarians and faculty

· Best practices (nationally or internationally) of required college-entry courses
(Suzan) 200-level courses
· Identify discipline-specific IL competencies in lower and upper-division Psychology

· Identify fundamental information literacy competencies for students at the 200-level (i.e. pre-major/concentration)

· How can we use these courses to assist the transfer process?

· Articulate a general need to faculty for IL instruction at the 200-level to minimize redundancy of IL instruction in 100-level classes (i.e., instruction at this level should be different from 100-level courses, and we don’t need to be involved in all 100-level courses since we are already targeting certain areas)
· Develop a framework that other librarians can use for how to work with their 200-level courses using PSYCH 205/206 as a model
Campus-wide goals identified by the head of reference and instruction include

· E-portfolio (CCC in-house software) best practices. How are others effectively using these?

· Develop assessment best practices. Using student work from E-portfolio as samples to see how students are using information. Quantitative measurement institutionally for accreditors, etc. 

· Use of online teaching tools – effectiveness.

· Examine the scalability of our current model as the institution experiences projected growth:

· Identify areas in the curriculum where it makes the most sense to concentrate limited instruction resources.

· Integrate new technologies into our IL program
· Faculty development—how does their course/department fit within the larger context of the institutional goals around information literacy?

· Faculty focused on IL assessment as a component of critical thinking.

· Identify necessary IL transfer skills. 

Sources

1. Student demographics in this report excerpted from Fall 2004 Enrollment & Demographics Information on the CCC Intranet.
