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Background

Green River Community College offers vocational and academic programs of study leading to certificates and degrees to 8,740 students in the South King County area. Located in Auburn with satellite campuses in Enumclaw and Kent, Green River pursues interests common to the community college mission such as high school completion, Running Start, English as a Second Language, International Student Program and a small business development center. Distant learners are served by web-based courses and video instruction. Hybrid courses exist on an informal basis as faculty supplement classroom instruction with websites offering lecture notes and solution sets. 
Green River’s total FTE enrollment is 6,180: 4700 supported by state funding and 1370 contract FTE which includes the largest Running Start enrollment in Washington state and International Programs. Sixty-five percent of the 8,740 students attend full-time. Green River’s ability to attract and retain students of color has increased over the last five years, rising from 19% of the population to its current 27%, excluding students enrolled through International Programs. Of these 2,000 students of color, almost half are Asian American, and one quarter is Hispanic American. The remaining quarter is shared by African Americans, “other”, multiracial students and Native Americans, in that order—a curious statistic for a community college whose service area includes the Muckleshoot reservation. 
GRCC’s Running Start population has almost doubled, from under 500 in 2000-01 to 850 students in 2004-05. The impact that this population has on the educational attainment of enrolling students is that in the 2004-05 school year, 30% of the entering class did not have a high school diploma, a group nearly as large as the 42% enrolling after high school graduation. The 3% of the entering class that holds a GED upon enrollment has held steady for the last five years. During that same time period, the number of students enrolled in the Basic Skills curriculum has remained fairly constant, with the 2004-05 count of 810 a bit below the five year average of 820.While we know that a large number of students taking Basic Skills courses are college students who have been placed in the courses by COMPASS scores, it remains the case that GRCC could put more effort into recruiting the students it graduates through high school completion and GED programs. Enrollment in Basic Skills curriculum over the last five years has held steady at 17% of the student population. There is speculation that enrollment in the high school completion program will increase in the next five years for two reasons: the realization of high school diplomas contingent on the successful passage of the WASL in 2008 and the rumor that, because of increased demand for high school completion and the necessity of having to take on the additional responsibility of administering the WASL to its exiting students, Highline CC intends to shut down its program.
Beginning Fall Quarter 2005, all of the courses needed for meeting graduation requirements for a Green River AA degree will be available online. The population of students enrolled in online courses has increased over the last five years to an unduplicated headcount of 1310 students. Roughly 90% of these students are also enrolled in a classroom–based course on the Auburn campus, so only a minority of the population being served are truly distant learners. Indeed, the demand for courses has found outlets in not only Green River’s distance learning program, but also on its satellite campuses. Many of the students enrolled at the Kent Center and in Enumclaw have done so as a function of seat availability rather than desire. In Spring Quarter 2005, an English 110 section meeting at the Kent Center agreed to meet at Green River’s Holman Library not because the librarians were unwilling to travel to the Kent Center, but because all twenty of the students were also taking courses on the Auburn campus.
Institutional Environment and Priorities
The most important initiative on Green River’s campus has been satisfying accreditation standards. The findings from the 1991 accreditation noted marked deficiencies in the library facility and its collections. Those needs have been remedied with the construction of a new library facility, two new faculty librarian positions, increased funds for collections and increased attention from a new executive vice president of instruction (EVP) who is a strong supporter of the library. Stemming from her experience at Pierce College, the EVP would like to see information literacy adopted as a campus-wide outcome at Green River as it has been at Pierce. The Green River faculty has struggled with outcomes for the last decade, initially agreeing to a list of ten, but none of them are information literacy or anything we might recognize as information literacy. 
Student retention is an issue of great concern to the administration and to Student Services. Data analysis of enrollment figures demonstrates that roughly one third of the students enrolled in any quarter do not return the following quarter. Low GPAs and low COMPASS scores are common for non-returning students. To meet the needs of students with low COMPASS scores, these students will be invited to join a pilot program in Fall 2005 called Critical Transitions. This cohort of students will form GRCC’s first true learning community as they will proceed through a developmental curriculum as a group, with the intention that they develop the knowledge and skills sets needed to be successful college students. The Critical Transitions proposal is based on analysis of campus data that demonstrates that those students who must begin their college career with developmental coursework persist to graduate from Green River at a significantly lower rate than those students who enter GRCC college-ready. What is missing from the proposal is the opportunity to gain the skills that faculty demand, such as keyboarding and knowledge of MS Word, PowerPoint and Excel. This is not to suggest that the Green River information literacy program provide basic computing skills, but rather to advocate that Green River needs to create opportunities to acquire computing skills as well as a more mundane set of skill outcomes that include computing.
In the past, GRCC did a better job in facilitating student success with prerequisites for college level reading and writing attached to a wide array of courses. While a few courses still bear the legends “Eligible for English 110” or “Eligible for Reading 104”, the majority of courses have dropped these requirements in deference to the faculty belief that courses with these standards suffer low enrollment. The willingness to enroll students who have not proven themselves college readers or writers in courses that demand college-level reading and writing skills is at the very least false advertising if not outright promotion of student failure.
Organizational Placement of Library’s Instructional Efforts

The Instructional Lead reports to the library dean and coordinates the instruction activity within the GRCC Library. All four of the full-time librarians teach. Two of the full-time librarians are relatively new to Green River, both having received tenure last year, while the other two librarians have worked at Green River longer. As might be expected in such a situation, the librarians with more years at Green River have cultivated a clientele of faculty and courses they routinely teach. All of these faculty contact “their” librarian directly. The instructional lead needs to be aware of these sessions when distributing the requests submitted via the web-based instruction request form. One of the librarians with a regular clientele is already working a reduced instruction load. With this librarian taking on more administrative duties in the coming academic year, this load may be reduced to zero, leaving three full-time librarians to divvy up instruction duties with the added possibility that at the same time, the number of hours spent at the reference desk will increase. The part-time librarians’ teaching load has been intentionally reduced by the instruction lead because the part-time librarians had been assigned to teach afternoon and evening instruction sessions at the same time that they were scheduled to be at the reference desk. This meant that the reference desk was left unstaffed when the librarian on duty was asked to teach. 
Finally, it must be admitted that the instruction lead does no marketing of the instruction program.

Instructional Program Content
The instruction program at Green River is entirely course related instruction initiated by classroom instructor request. The bulk of these requests come from English 110, College Writing and from English 111, 112, and 113, Writing in the Humanities, Social Sciences, and Business and Science, respectively. The custom from the English department is not what it could be given the ideological divide that exists in the department over the phrase “Must write a documented essay” that appears in the English 110 course outline. For the majority of the department, this means a focus on developing the ability to quote, paraphrase and summarize a source accurately, to cite the source in the text and to create a bibliography in either MLA or APA style. To facilitate this emphasis, faculty have a pre-selected set of documents that students utilize for this purpose. A minority of faculty interpret the documented essay as the student’s initial foray into information seeking at the college level. In English 111, 112, and 113, it is required that students become acquainted with the literature and tools for information seeking in each discipline area, but this does not mean that all sections meet with a librarian. Sections taught by adjunct faculty are more likely to meet with a librarian than those taught by full-time faculty.
An odd relic of a past writing across the curriculum initiative is the research assignment required of students enrolled in PE classes. Every PE class with the “wellness” designation has the same assignment, applied more or less uniformly by the variety of full-time and adjunct faculty. Because students are required to find research studies on the effect of physical activity on their chosen topic, students learn how to identify research studies with instruction from a librarian. Most students attend this instruction session with their class, but the large number of students that librarians assist on an individual basis with this assignment indicates that either students skip the session or forget or ignore the instruction as irrelevant until the day or two before the written assignment comparing the outcomes of two studies of physical activity on the same topic is due.

Faculty schedule instruction sessions using a web-based form that offers a laundry list of choices as well as a place for the faculty member to write comments about the assignment. Designed with the ease of the faculty member in mind, it is readily apparent that should an ambitious-for-his-students faculty member select all the options available, he would be well on this way to requesting three hours of instruction. This is not at all what the faculty member intends to do. Such a menu of choices promotes wishful thinking that all of this might be delivered in a single class session. The ultimate flaw of the “tour form” as it is called is that we have lead the faculty to believe that they have submitted their order for instruction and that is the end of the transaction when in fact the librarians or at least the Instructional Lead view this form as the starting point for a conversation rather than a document that provides all the details we might wish to know. 
There are no tutorials in any format nor are there resource guides of any kind. There are four credit-bearing courses, three of which are offered every quarter.  

An important aspect of the instruction program that must be considered is that there is no point within the curriculum where students are reliably introduced to information tools and concepts. Teaching faculty outside of the English department are under the impression that this introduction happens in English 110 and if not there, in English 111, 112 or 113. 
Selected Elements/Action Plan focus

As the Holman Library embarks on a period in which the library is short on full-time personnel, we need to yield the greatest return for the time we invest. This points to hands-off methods of instruction that students, teachers and librarians can use and refer to over and over again. Developing instruction modules via the web that are calibrated to the skills in basic courses from ESL through the English curriculum and to other assignments delivering specific skills sets are the most efficient way to reach the clientele.
Deciding what we will offer to faculty and students raises the issue of staking out a philosophical territory that is uncomfortable for some librarians. Rather than beginning from the question of how we can serve the faculty and students, librarians need to establish what services they will offer. As long as we continue to survey the clientele about their needs, wishes and desires and to spend our resources of time and money trying to fulfill patron desires, we will be caught in a continuous cycle of ever-increasing desires. And rather than admitting that personnel are the most costly resource in the library operation, we wring our hands about the databases and journal subscriptions we can’t afford and bemoan our fate of being underfunded when lack of personnel may indeed be the more pressing issue. To effectively implement a program of information literacy, we must establish the parameters of our services and the delivery formats and spend our time on those projects which will yield the greatest return for the investment of time and energy.

With the support of the EVP and the library dean, the Green River librarians will create a strategic plan to campaign for information literacy as a campus-wide outcome. The mission of the information literacy program will be cultivating information-seeking skills needed for life-long learning. To teach these skills, librarians will assemble a range of web-based learning materials that can be used by students and the teaching faculty, with or without librarian assistance. The initial project to be completed at Immersion will be to map the ACRL Information Literacy Standards to courses in the Green River curriculum and to prioritize the development of learning materials in order to address areas of greatest need.
