Assessing the Authentic Learning Assessment Project -- Report
Aryana Bates, Reference and Instruction Librarian
Highline Community College, 3/28/08


NOTE:  

Highline Community College experimented with the opportunity provided by this grant and ran four separate, interrelated group projects.  Immediately below is a brief summary of the overall intention of this experiment, together with a brief description of what each of the four groups accomplished.  After that (page 3), comes the formal grant report highlighting the work of one of the four groups.  This group provides data most closely aligned with the Assessment purposes of this grant.  Attached to this report are the full reports of all four groups together with relevant supporting materials.  

The Participants:

· Faculty 

· Moira Fulton, Reading 

· Susan Landgraf, College 100 

· Shannon Proctor, Speech 

· Wendy Swyt, Writing

· Librarians 

· Aryana Bates, Information Literacy

· Karen Fernandez, Electronic Resources

· Jack Harton, Collection Development


The Experiment:

The overall intention of this experiment was to foster a conversation around and generate an action plan for systematically integrating information literacy and assessment into a core course in each of four separate disciplines.  Participants were asked to keep the following five questions in mind as they developed the projects:

1. To what extent is IL and assessment already integrated into the introductory level courses, especially your focus course, in your department? 

2. Which "introductory" level course/s are best suited for systematic integration of IL and assessment? 

3. What specific steps have you taken/are you taking/will you take to integrate IL and assessment into the curriculum of your focus course/s? 

4. What model for integrating IL and assessment into the course/s curriculum are you developing? 

5. What evidence of student assessment results/statistics can you show?


The Results (full reports are attached AND listed below, Appendices I-IV):

College 100 (Landgraf/Bates) - At this point College 100 needs to undergo a major overhaul.  Currently, several faculty include information literacy assignments in their curriculum (see attached full report for examples).  However, outcomes and assessment goals across the curriculum need to be generated.  There also needs to be a new approach to offering classes that will help students, that students will take, and that coordinate more effectively with other student support programs on campus (such as Achieving the Dream).  Statistics are currently being gathered on any correlation between previous student enrollment in Coll100 and later academic success among those same students.  This IL grant provided a place to begin the necessary discussion about changes to the program.  In fall quarter 2008 (upon her return from her teaching appointment in China) College 100 coordinator Landgraf will convene a meeting of involved faculty to discuss re-development of College 100, including systemic integration of information literacy and assessment.  

Reading (Fulton/Fernandez) - Information literacy (IL) is already integrated into the curriculum of Reading 030, 060, and 091. However,  prior to this grant work there had been no attempt to connect this to the college-wide student learning outcome for Information and Visual Literacy (VL).  We chose to target Read 91 because it is the highest level course in the College-Prep Reading course sequence.  For this project, we  lined up the assessment rubric (for a research assignment in Reading 091) with the specific college-wide IL & VL student outcomes.  Our model is represented by the attached Assignment and Assessment Rubric for Reading 91.  A similar approach can be adapted for Reading 030 and 060 assignments.  The Assessment Rubric will used to gather data on individual student work, group work, and full-class progress on IL &VL student outcomes.  We’ve used this time to plan and develop a strategy for integrating IL across the Reading curriculum. Implementation will occur in the spring and subsequent quarters. 

Speech (Proctor/Harton) * Reflected in Formal Grant report below - We collaborated to address information literacy for two sections of Speech 100 classes.   The goal of the collaboration was to increase the students’ understanding of information resources and enhance their ability to incorporate credible and relevant information into their persuasive speeches. To this end, Ms. Proctor scheduled two class periods for each section for Mr. Harton to teach basic information literacy skills, focusing on the finding, evaluating, and using of information required for the students’ persuasive speeches.  To assess the results of this instruction, Mr. Harton observed the students’ persuasive speeches, 44 in total over a one week period, scoring each one for information literacy using a rubric adapted from the Speech Department.  This rubric was used to score each speech on a 0-8 point scale, with 8 being the highest score a student could achieve.  The rubric was handed out to every student before their speeches.  Results analysis and recommendations for further collaborative work are included in the Formal Report below.

Writing (Swyt/Bates) - All Writing 101 instructors (20 total) took a survey on their information literacy use in Writing 101.  The survey broke down our college-wide outcome into discrete skills. We deliberately chose Writing 101 for the information literacy outcome study for several reasons, the most important being that all students must take Writing 101 at Highline.  The survey indicates that the majority of Writing 101 instructors cover certain skills although a good percentage (25-30%) are providing instruction on skills that the others aren’t: using the library catalog, using subject guides, distinguishing popular from scholarly resources.   The general question at the end of the survey indicates a more troubling split: there is a significant difference in whether or not a “research paper” is used in the course: 60% use a research paper and 40% do not.  Writing department coordinator Swyt will convene a department meeting in spring quarter to discuss the survey results. The plan is to use the survey results to accomplish three goals with respect to Writing 101: 

1. Move toward coherent curriculum across sections/instructors

2. Decide on one or two aspects of information literacy to assess more closely

3. Focus library help and resources



The Formal Grant Report:


Assessing the Authentic Learning Assessment Project -- Report
Last IL Grant Assessment Project, 2007-2008



Who Worked on this Project?
Librarian/College:  Jack Harton, Highline Community College
Person/Department/Course:  Shannon Proctor, Speech, Speech 100

Outcomes - What did you want the student to be able to do?
What did students need to be able to do in order to be successful?

Understand information resources and effectively incorporate credible and relevant information into their persuasive speeches.  Highest scoring for:

· Uses a variety (3+) of highly credible sources (e.g. books, databases periodicals; interviews

· Sources directly relate to and strengthen the argument and the credibility of the speaker

· All sources are given when appropriate (i.e. statistics, quotes, etc.)

· Sources are credible and all are cited correctly during the speech, including author and date when appropriate 


Curriculum - What did the student need to know?
What's the ground that needed to be covered?

Basic information literacy skills, specifically how to effectively find, evaluate, and use information required for persuasive speech topics.

Pedagogy - What were the learning activities?
What was the setting and activities for the students to gain/develop these abilities?

Proctor scheduled two class periods for each section for Harton to teach basic information literacy skills, focusing on the finding, evaluating, and using of information required for the students’ persuasive speeches.

Assessment - How did the students demonstrate the learning?

Students presented topical persuasive speeches in which, ideally, they:

· Used a variety (3+) of highly credible sources (e.g. books, databases periodicals; interviews)

· Relate these sources directly to their argument

· Provided all sources when appropriate (i.e. statistics, quotes, etc.) 

· Used only credible sources and cited all correctly during the speech, including author and date when appropriate 


Assessment Tools of the project - what assessment did you design for students?

To assess the results of this instruction, Mr. Harton observed the students’ persuasive speeches, 44 in total over a one week period, scoring each one for information literacy using a rubric adapted from the Speech Department.  This rubric was used to score each speech on a 0-8 point scale, with 8 being the highest score a student could achieve.  The rubric was handed out to every student before their speeches.  For the persuasive speeches, the students were required to use four resources, no more than two of them being websites.  

Speech 100 Rubric for Information Literacy 

	8pts.  
	Uses a variety (3+) of highly credible sources (e.g. books, databases periodicals; interviews).  Sources directly relate to and strengthen the argument and the credibility of the speaker.  All sources are given when appropriate (i.e. statistics, quotes, etc.). Sources are credible and all are cited correctly during the speech, including author and date when appropriate. 

	7pts.  
	Uses a variety (2-3) of highly credible sources (e.g. books, databases periodicals; interviews). Sources directly relate to and strengthen the argument and the credibility of the speaker.  Most sources are given when appropriate (i.e. statistics, quotes, etc.). Sources are credible and mostly cited correctly during the speech, including author and date when appropriate. 

	6pts. 
	Uses a limited variety (2-3) of highly credible sources (e.g. books, databases periodicals; interviews). Sources directly relate to and strengthen the argument and the credibility of the speaker.  Some sources are given when appropriate (i.e. statistics, quotes, etc.). Sources are credible and some cited correctly during the speech, including author and date when appropriate. 

	5pts. 
	Uses a mix of credible and weaker sources.  Tends to use only 1-2 types of sources.  Sources directly relate to and strengthen the argument.  Most sources are given when appropriate (i.e. statistics, quotes, etc.). Sources are credible and mostly cited correctly during the speech, including author and date when appropriate. 

	4pts. 
	Uses a mix of credible and weaker sources.  Tends to use only 1-2 types of sources.  Sources directly relate to and strengthen the argument.  Some sources are given when appropriate (i.e. statistics, quotes, etc.). Sources are credible and some cited correctly during the speech, including author and date when appropriate. 

	3pts. 
	Uses a variety of weak sources or only one type of credible source. Some sources are cited during speech. 

	2pts. 
	 Uses questionable sources or uses sources which don’t support the thesis. Some sources are cited during speech. 

	1pts. 
	 Uses one questionable source or uses sources which don’t support the thesis. 

	0pts. 
	No sources cited or used 


  


Criteria - How did you (instructor and librarian) know the student had done this well?
How did you judge/evaluate the performance?

See above Assessment Rubric for Criteria, AND: 

Another aspect in evaluating information literacy was done by Ms. Proctor requiring her students to submit two copies of their bibliographies; one for her and one for Mr. Harton.  Mr. Harton looked at the bibliographies for two criteria:

1. Did the student exceed, meet, or not meet the required number of information sources required for the persuasive speech: 

2. Did the student cite the sources correctly in the required APA format? 


Data - What data did you collect?  How did the students do?
Please include the date (even if you have to mail it to us) if at all possible.  We want the richest field of data possible to look at.

Information Literacy Analysis:  As shown by the graphs (can be viewed via attached full report), the 10am class scored slightly better in incorporating information literacy in their speeches than did the 12pm class.  Both classes showed the highest number of students at the 4-5 point range.  From the rubric, and from observing the speeches, all students recognized the importance of using at least one information resource for their speeches, with the majority using the required four resources.  The most common problem for students was in using a variety of information resources (e.g. books, databases periodicals; interviews), distinguishing strong from weak resources, explaining the sources when necessary, and in correctly citing the sources in their speeches.  Although covered in the information literacy sessions by the reference librarian, students still demonstrated overall weakness in these areas.    

Results of the Bibliography portion of the assignment:

For the 10am class: two student exceeded the required number of sources; 16 students met the required number of sources; five students did not meet the required number of sources.  13 students largely met the APA style requirement; 10 students did not.   

For the 12pm class: one student exceeded the required number of sources; 14 students met the required number of sources; five students did not meet the required number of sources.  15 students largely met the APA style requirement; five students did not. 

  
Best Practices - What would you recommend out of this project as a Best Practice you would pass on to other librarians or discipline faculty?

These results would indicate that the students need more instruction in information literacy than can be done in two class sessions.  Having additional class sessions for such instruction creates a problem in taking too much time from teaching speech communication.  Therefore, other means of addressing the information literacy weaknesses shown in the students’ speeches should be employed without taking up significant class time.  This could include the additional use of handouts and/or a website directed at addressing these weaknesses, and resulting quizzes to motivate students to read the materials.  Also, instead of having an entire class period for instruction, the reference librarian working with the speech instructor could get short blocks of time (5-10 minutes) in multiple classes to teach and reinforce basic information literacy concepts. 

Specific areas that require additional attention in information literacy instruction: 

· the value of using a variety of information resources:  a significant number of students overemphasize websites to the detriment of using other sources such as books, subject specific encyclopedias, periodical articles, news transcripts, etc. 

· distinguishing strong from weak resources 

· the advantages of using  scholarly instead of popular resources (ex. -Journal of Child Development over Parents Magazine); 

· knowing how to determine possible bias in sources in determining whether to use information from them (ex.- Americans for Balanced Energy Choices is an organization funded by the coal industry; Fox News has a well-established conservative slant in its news and editorial offerings). 

·  explaining sources when necessary in the speech (ex. - using information from CropLife America as a source, just citing the name and not explaining it is a trade association representing the manufacturers of pesticides and other agricultural chemicals). 

· citing the database (Proquest, Opposing Viewpoints, etc.) as the source instead of the specific periodical or book chapter retrieved from the database. 

· Stating statistics without a source for them; using statistics from objective and authoritative sources. 

· Not giving author credentials when doing so would strengthen the argument (ex. - stating “Lee Harrington states” instead of “Dr. Lee Harrington, Professor of Sociology at the University of Miami states…” 



Key learning - What's your observation or reflection on this project?  What did you or the faculty member learn from this project?

Recommendation:  The speech communications instructor and the librarian should develop a varied approach in teaching information literacy in future speech classes.  In addition to dedicated class sessions, mini-class lessons and web-based content, assessed through quizzes or other means, should be assigned to students.  These mini-class lessons and web-based content should be developed with the intent of taking up as little of in-class time as possible.  Also they should be transferable for other instructors, with the overall goal being to integrate information literacy into all Speech 100 classes. 

APPENDICES I-IV:

APPENDIX I.  COLLEGE 100 IL REPORT - Related documents attached include: "IL College 100..."; "front pages..."; "Visual & Infor Lit..."

Susan Landgraf/Aryana Bates
 
Since College 100 classes are gateway classes, it would make sense to incorporate Information Literacy in all College 100 classes.  Several College 100 instructors already make Information Literacy one of the outcomes.  
 
The following are examples of some of the IL assignments these instructors
use:
 
1.  Take a ³tour² of the library to learn how to search periodicals, websites, and other reference materials for a research project
 
2.  Do in- and out-of-class exercises to critique ads, newspaper and magazine articles and websites
 
3.  Annotate one of the documents students find for their research
 
4.  Interview people on campus to find information about the college and give a presentation on their findings
 
5.  Interview someone in the field or area the student is interested in as a career and write an interview paper.
 
At this point, the College 100 department coordinator (Susan Landgraf) realizes College 100 needs to undergo a major overhaul.  For instance, outcomes and assessment goals need to be generated.  There has been a problem filling some of the College 100 classes, so there needs to be a new approach in offering classes that will help students and that students will take.  One of the instructors, for instance, had two classes in a row cancelled..
 
Tanya Benton will be gathering data that will lead to more concrete ³information² to help in decisions about what classes to offer and how to make class information available to students.
 
Another possibility is to work with people in the Achieving the Dream grant work.
 
The IL grant is a good place to have begun the discussion about changes; there will be a meeting in the autumn after Landgraf returns from teaching in China.




APPENDIX II.  READING IL - Related documents attached include: "Report_IL_Reading..."; "Assignment-IL..."; "Assessment Rubric-College..."; "Working document..."

Team Report for IL Integration Grant 2008
submitted by
Karen Fernandez: Librarian  & Moira Fulton: Reading Instructor
March 18, 2008 

This report responds to the questions that each team was asked to address in their report. Those questions and answers are as follows: 

1.      To what extent is IL and assessment already integrated into the introductory level courses, ESPECIALLY your focus course, in your department? 

Information literacy (IL) is already integrated into the curriculum of Reading 030, 060, and 091. These courses require students to develop these skills by researching and presenting information. However,  prior to this grant work there had been no attempt to connect this to the college-wide student learning outcome for Information and Visual Literacy (VL). 

2.      Which “introductory” level course/s are best suited for systematic integration of IL and assessment? 

Although each of our courses are well suited, we chose to target Read 91 because it is the highest level course in the College-Prep Reading course sequence. Our model for integration for Read 91 can be adopted to Read 60 and Read 30 by simply modifying components of the model assignment and/or the grading rubric. 

3.      What specific steps have you taken/are you taking/will you take to integrate IL and assessment into the curriculum of your focus course/s? 

For years Reading instructors in these classes have given research assignments and have brought their students to the library for instruction.   They are some of the highest demand customers for IL instruction.
For this project, we  lined up the assessment rubric (for a research assignment in Reading 091) with the specific college-wide IL & VL student outcomes.  The Reading instructor, Moira Fulton,  added a column to her assessment rubric showing which parts of the IL & VL outcomes were being assessed.  When we looked at the rubric we found that most of the student learning outcomes were being assessed. We then refined the assignment and the assessment rubric to address all the college-wide IL student outcomes. 

4.      What model for integrating IL and assessment into the course/s curriculum are you developing? 

Our model is represented by the attached Assignment and Assessment Rubric  for Reading 91. As described in #3, we have identified the college-wide IL & VL student outcome within the Reading 091 assessment rubric.  This is in the far left column of the document. A similar approach can be adapted for  Reading 030 and 060 assignments. 

The Assessment Rubric will used to gather data on individual student work, group work, and full-class progress on IL &VL student outcomes. 

Before we were able to expand upon the Assessment Rubric, we created a working document that listed the college-wide student IL & VL outcome followed by how the Read 91 assignment addressed each component of the outcome. This working document is the bases of our model assignment and assessment rubric. 

5.      What evidence of student assessment results/statistics can you show? 

No data has been collected yet.  We’ve used this time to plan and develop a strategy for integrating IL across the Reading curriculum. Implementation will occur in the spring and subsequent quarters. 

  

Attachments: 

• Assessment Rubrics 

• Assignment 

• Working document of college-wide student outcomes 

  

APPENDIX III:  SPEECH IL REPORT - Related documents attached include: "ILReportWinter08Speech100..."

Authentic Learning Assessment Project
IL Grant Assessment Project, 2007-2008                                                   March 13, 2008   

Participants:  Shannon Proctor, Speech Communication Instructor, Highline Community College; Jack Harton, Reference Librarian, Highline Community College 

Description of Project:  In the Winter Quarter 2008, Jack Harton, a reference librarian at Highline Community College, collaborated with Shannon Proctor, a speech communication instructor at the same college, to address information literacy for two sections of Speech 100 classes.   The goal of the collaboration was to increase the students’ understanding of information resources and enhance their ability to incorporate credible and relevant information into their persuasive speeches. To this end, Ms. Proctor scheduled two class periods for each section for Mr. Harton to teach basic information literacy skills, focusing on the finding, evaluating, and using of information required for the students’ persuasive speeches.  To assess the results of this instruction, Mr. Harton observed the students’ persuasive speeches, 44 in total over a one week period, scoring each one for information literacy using a rubric adapted from the Speech Department.  This rubric was used to score each speech on a 0-8 point scale, with 8 being the highest score a student could achieve.  The rubric was handed out to every student before their speeches.  For the persuasive speeches, the students were required to use four resources, no more than two of them being websites.  

Speech 100 Rubric for Information Literacy 
	8pts.  
	Uses a variety (3+) of highly credible sources (e.g. books, databases periodicals; interviews).  Sources directly relate to and strengthen the argument and the credibility of the speaker.  All sources are given when appropriate (i.e. statistics, quotes, etc.). Sources are credible and all are cited correctly during the speech, including author and date when appropriate. 

	7pts.  
	Uses a variety (2-3) of highly credible sources (e.g. books, databases periodicals; interviews). Sources directly relate to and strengthen the argument and the credibility of the speaker.  Most sources are given when appropriate (i.e. statistics, quotes, etc.). Sources are credible and mostly cited correctly during the speech, including author and date when appropriate. 

	6pts. 
	Uses a limited variety (2-3) of highly credible sources (e.g. books, databases periodicals; interviews). Sources directly relate to and strengthen the argument and the credibility of the speaker.  Some sources are given when appropriate (i.e. statistics, quotes, etc.). Sources are credible and some cited correctly during the speech, including author and date when appropriate. 

	5pts. 
	Uses a mix of credible and weaker sources.  Tends to use only 1-2 types of sources.  Sources directly relate to and strengthen the argument.  Most sources are given when appropriate (i.e. statistics, quotes, etc.). Sources are credible and mostly cited correctly during the speech, including author and date when appropriate. 

	4pts. 
	Uses a mix of credible and weaker sources.  Tends to use only 1-2 types of sources.  Sources directly relate to and strengthen the argument.  Some sources are given when appropriate (i.e. statistics, quotes, etc.). Sources are credible and some cited correctly during the speech, including author and date when appropriate. 

	3pts. 
	Uses a variety of weak sources or only one type of credible source. Some sources are cited during speech. 

	2pts. 
	 Uses questionable sources or uses sources which don’t support the thesis. Some sources are cited during speech. 

	1pts. 
	 Uses one questionable source or uses sources which don’t support the thesis. 

	0pts. 
	No sources cited or used 


  

The results for each class are indicated below in the scatter graphs.  
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Information Literacy Analysis:  As shown by the graphs, the 10am class scored slightly better in incorporating information literacy in their speeches than did the 12pm class.  Both classes showed the highest number of students at the 4-5 point range.  From the rubric, and from observing the speeches, all students recognized the importance of using at least one information resource for their speeches, with the majority using the required four resources.  The most common problem for students was in using a variety of information resources (e.g. books, databases periodicals; interviews), distinguishing strong from weak resources, explaining the sources when necessary, and in correctly citing the sources in their speeches.  Although covered in the information literacy sessions by the reference librarian, students still demonstrated overall weakness in these areas.    

This would indicate that the students need more instruction in information literacy than can be done in two class sessions.  Having additional class sessions for such instruction creates a problem in taking too much time from teaching speech communication.  Therefore, other means of addressing the information literacy weaknesses shown in the students’ speeches should be employed without taking up significant class time.  This could include the additional use of handouts and/or a website directed at addressing these weaknesses, and resulting quizzes to motivate students to read the materials.  Also, instead of having an entire class period for instruction, the reference librarian working with the speech instructor could get short blocks of time (5-10 minutes) in multiple classes to teach and reinforce basic information literacy concepts.   

Specific areas that require additional attention in information literacy instruction: 

· the value of using a variety of information resources:  a significant number of students overemphasize websites to the detriment of using other sources such as books, subject specific encyclopedias, periodical articles, news transcripts, etc. 

· distinguishing strong from weak resources 

· the advantages of using  scholarly instead of popular resources (ex. -Journal of Child Development over Parents Magazine); 

· knowing how to determine possible bias in sources in determining whether to use information from them (ex.- Americans for Balanced Energy Choices is an organization funded by the coal industry; Fox News has a well-established conservative slant in its news and editorial offerings). 

·  explaining sources when necessary in the speech (ex. - using information from CropLife America as a source, just citing the name and not explaining it is a trade association representing the manufacturers of pesticides and other agricultural chemicals). 

· citing the database (Proquest, Opposing Viewpoints, etc.) as the source instead of the specific periodical or book chapter retrieved from the database. 

· Stating statistics without a source for them; using statistics from objective and authoritative sources. 

· Not giving author credentials when doing so would strengthen the argument (ex. - stating “Lee Harrington states” instead of “Dr. Lee Harrington, Professor of Sociology at the University of Miami states…” 

    

Another aspect in evaluating information literacy was done by Ms. Proctor requiring her students to submit two copies of their bibliographies; one for her and one for Mr. Harton.  Mr. Harton looked at the bibliographies for two criteria:

1. Did the student exceed, meet, or not meet the required number of information sources required for the persuasive speech: 

2. Did the student cite the sources correctly in the required APA format? 

  

For the 10am class: two student exceeded the required number of sources; 16 students met the required number of sources; five students did not meet the required number of sources.  13 students largely met the APA style requirement; 10 students did not.   

For the 12pm class: one student exceeded the required number of sources; 14 students met the required number of sources; five students did not meet the required number of sources.  15 students largely met the APA style requirement; five students did not.  

Recommendation:  The speech communications instructor and the librarian should develop a varied approach in teaching information literacy in future speech classes.  In addition to dedicated class sessions, mini-class lessons and web-based content, assessed through quizzes or other means, should be assigned to students.  These mini-class lessons and web-based content should be developed with the intent of taking up as little of in-class time as possible.  Also they should be transferable for other instructors, with the overall goal being to integrate information literacy into all Speech 100 classes. 


IV.  WRITING IL REPORT - Related documents attached include: "ILSurvey..."; "ILWriting101report..."

Report for Information Literacy Grant
Writing Department
Submitted by Wendy Swyt, Writing Department Coordinator
March 20, 2008 

 
Research Study
All Writing 101 instructors (20 total) took a survey on their information literacy use in Writing 101.  The survey broke down our college-wide outcome into discrete skills. The survey and results are attached. 

Rational
We deliberately chose Writing 101 for the information literacy outcome study for several reasons.  Writing 105 may have initially been the more “obvious choice,” as the course focuses on writing a longer research paper, but Writing 105 has already been involved in two outcomes initiatives this year: a study of paraphrasing and a focus on adding a specific quantitative literacy outcome to our course.  We have found that it is extremely difficult to sustain too many outcomes studies on the same course in a given year.  A more important reason is that all students must take Writing 101 at Highline, so it is more of a “capstone course” than Writing 105 (students have a choice for their second writing course and Writing 105 is only one of the options).  A study of information literacy in this course simply has more impact on instructors and students. 

Results
The survey questions and results are attached.   The survey indicates that the majority of Writing 101 instructors cover certain skills although a good percentage (25-30%) are providing instruction on skills that the others aren’t: using the library catalog, using subject guides, distinguishing popular from scholarly resources.   The general question at the end of the survey indicates a more troubling split: there is a significant difference in whether or not a “research paper” is used in the course: 60% use a research paper and 40% do not. 

Next Steps
Our department will have a meeting in spring quarter to discuss the survey results.  It is my hope as department coordinator that we can use the survey results to accomplish three goals: 

1) Move toward coherent curriculum across sections/instructors of Writing 101.  

We need to come to consensus about what kinds of assignments this course should focus on.   Given that we have no common book, the approaches for this course can be a bit too varied.   The varied content can be unfair to students and in addition, this clouds the message that we give to other departments, new writing instructors, and most importantly, our students about what this course will do.  As one example, the survey indicated that 50% use a short research paper in Writing 101, 40% use no research paper, and 10% use a longer research paper (5+ pages).  Given that our next course, Writing 105: Research and Persuasion, is focused on research, should we be doing research in Writing 101?  Can we effectively do it in Writing 101?  If we are going to include some sort of research in Writing 101, we need to be clear about the parameters. 

My sense is that Writing 105 is more coherent across sections/instructors in its information literacy goals: I might have all Writing 105 instructors take the same survey in order to test this theory – and show the writing 101 instructors that we need to be “on the same page.” 

2) Decide on one or two aspects of information literacy that we would like to assess more closely in Writing 101 

Information Literacy is part of our college-wide outcomes, and like communicative competence, it is integral to our writing course.  As on other campuses, we are experiencing pressure to clearly relate the college-wide outcomes to our departmental goals and more importantly (as accreditation approaches) show some measurement of success with these outcomes.   For example, 80% of instructors report that they provide direct instruction on correct in-text citation.  65% report that they provide instruction on how students should do general web searches.  We can design an outcomes study focusing on the degree to which students are able to perform the skill in question. 

Jack Harton has developed tutorials on distinguishing between popular and scholarly sources and on plagiarism.  As the “next step” in their part of this information literacy grant, he and Shannon Proctor are planning to develop blackboard-based quizzes on these issues.  We might “borrow” these quizzes for our own outcomes study of these skills in Writing 101. 

3) Focus library help and resources for our Writing 101 instructors 

Once we have prioritized and identified the aspects of information literacy that we will stress in Writing 101, we can focus library help and resources on these aspects.  For example, only 30% of our Writing 101 instructors report that they show students how to use the library’s information literacy page (many might not even know it exists).  This could become an expected aspect of the Writing 101 curriculum.  Additionally, 45% of our instructors provide students with instruction on how to use visual imagery in their essays.  Aryana Bates, HCC librarian, has indicated search engines at the library that would provide students with advertisements and photos.  Educating Writing 101 instructors about such a resource would be a way to bring coherence to a visual literacy and information literacy outcome across sections. 

  
                                    

Bates, 3/28/08
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