Authentic Learning Assessment Project
IL Grant Assessment Project, 2007-2008                                                   March 13, 2008
Participants:  Shannon Proctor, Speech Communication Instructor, Highline Community College
                      Jack Harton, Reference Librarian, Highline Community College

Description of Project:  In the Winter Quarter 2008, Jack Harton, a reference librarian at Highline Community College, collaborated with Shannon Proctor, a speech communication instructor at the same college, to address information literacy for two sections of Speech 100 classes.   The goal of the collaboration was to increase the students’ understanding of information resources and enhance their ability to incorporate credible and relevant information into their persuasive speeches. To this end, Ms. Proctor scheduled two class periods for each section for Mr. Harton to teach basic information literacy skills, focusing on the finding, evaluating, and using of information required for the students’ persuasive speeches.  To assess the results of this instruction, Mr. Harton observed the students’ persuasive speeches, 44 in total over a one week period, scoring each one for information literacy using a rubric adapted from the Speech Department.  This rubric was used to score each speech on a 0-8 point scale, with 8 being the highest score a student could achieve.  The rubric was handed out to every student before their speeches.  For the persuasive speeches, the students were required to use four resources, no more than two of them being websites. 
Speech 100 Rubric for Information Literacy 

	8pts.  
	Uses a variety (3+) of highly credible sources (e.g. books, databases periodicals; interviews).  Sources directly relate to and strengthen the argument and the credibility of the speaker.  All sources are given when appropriate (i.e. statistics, quotes, etc.). Sources are credible and all are cited correctly during the speech, including author and date when appropriate.

	7pts.  
	Uses a variety (2-3) of highly credible sources (e.g. books, databases periodicals; interviews). Sources directly relate to and strengthen the argument and the credibility of the speaker.  Most sources are given when appropriate (i.e. statistics, quotes, etc.). Sources are credible and mostly cited correctly during the speech, including author and date when appropriate.

	6pts.
	Uses a limited variety (2-3) of highly credible sources (e.g. books, databases periodicals; interviews). Sources directly relate to and strengthen the argument and the credibility of the speaker.  Some sources are given when appropriate (i.e. statistics, quotes, etc.). Sources are credible and some cited correctly during the speech, including author and date when appropriate.

	5pts.
	Uses a mix of credible and weaker sources.  Tends to use only 1-2 types of sources.  Sources directly relate to and strengthen the argument.  Most sources are given when appropriate (i.e. statistics, quotes, etc.). Sources are credible and mostly cited correctly during the speech, including author and date when appropriate.

	4pts.
	Uses a mix of credible and weaker sources.  Tends to use only 1-2 types of sources.  Sources directly relate to and strengthen the argument.  Some sources are given when appropriate (i.e. statistics, quotes, etc.). Sources are credible and some cited correctly during the speech, including author and date when appropriate.

	3pts.
	Uses a variety of weak sources or only one type of credible source. Some sources are cited during speech.

	2pts.
	 Uses questionable sources or uses sources which don’t support the thesis. Some sources are cited during speech.

	1pts.
	 Uses one questionable source or uses sources which don’t support the thesis.

	0pts.
	No sources cited or used


The results for each class are indicated below in the scatter graphs.  
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Information Literacy Analysis:  As shown by the graphs, the 10am class scored slightly better in incorporating information literacy in their speeches than did the 12pm class.  Both classes showed the highest number of students at the 4-5 point range.  From the rubric, and from observing the speeches, all students recognized the importance of using at least one information resource for their speeches, with the majority using the required four resources.  The most common problem for students was in using a variety of information resources (e.g. books, databases periodicals; interviews), distinguishing strong from weak resources, explaining the sources when necessary, and in correctly citing the sources in their speeches.  Although covered in the information literacy sessions by the reference librarian, students still demonstrated overall weakness in these areas.  
This would indicate that the students need more instruction in information literacy than can be done in two class sessions.  Having additional class sessions for such instruction creates a problem in taking too much time from teaching speech communication.  Therefore, other means of addressing the information literacy weaknesses shown in the students’ speeches should be employed without taking up significant class time.  This could include the additional use of handouts and/or a website directed at addressing these weaknesses, and resulting quizzes to motivate students to read the materials.  Also, instead of having an entire class period for instruction, the reference librarian working with the speech instructor could get short blocks of time (5-10 minutes) in multiple classes to teach and reinforce basic information literacy concepts.
Specific areas that require additional attention in information literacy instruction:

· the value of using a variety of information resources:  a significant number of students overemphasize websites to the detriment of using other sources such as books, subject specific encyclopedias, periodical articles, news transcripts, etc. 
· distinguishing strong from weak resources
· the advantages of using  scholarly instead of popular resources (ex. -Journal of Child Development over Parents Magazine); 
· knowing how to determine possible bias in sources in determining whether to use information from them (ex.- Americans for Balanced Energy Choices is an organization funded by the coal industry; Fox News has a well-established conservative slant in its news and editorial offerings).
·  explaining sources when necessary in the speech (ex. - using information from CropLife America as a source, just citing the name and not explaining it is a trade association representing the manufacturers of pesticides and other agricultural chemicals).

· citing the database (Proquest, Opposing Viewpoints, etc.) as the source instead of the specific periodical or book chapter retrieved from the database.
· Stating statistics without a source for them; using statistics from objective and authoritative sources.

· Not giving author credentials when doing so would strengthen the argument (ex. - stating “Lee Harrington states” instead of “Dr. Lee Harrington, Professor of Sociology at the University of Miami states…”

Another aspect in evaluating information literacy was done by Ms. Proctor requiring her students to submit two copies of their bibliographies; one for her and one for Mr. Harton.  Mr. Harton looked at the bibliographies for two criteria:


1. Did the student exceed, meet, or not meet the required number of information sources required for the persuasive speech:

2. Did the student cite the sources correctly in the required APA format?

For the 10am class: two student exceeded the required number of sources; 16 students met the required number of sources; five students did not meet the required number of sources.  13 students largely met the APA style requirement; 10 students did not.

For the 12pm class: one student exceeded the required number of sources; 14 students met the required number of sources; five students did not meet the required number of sources.  15 students largely met the APA style requirement; five students did not.

Recommendation:  The speech communications instructor and the librarian should develop a varied approach in teaching information literacy in future speech classes.  In addition to dedicated class sessions, mini-class lessons and web-based content, assessed through quizzes or other means, should be assigned to students.  These mini-class lessons and web-based content should be developed with the intent of taking up as little of in-class time as possible.  Also they should be transferable for other instructors, with the overall goal being to integrate information literacy into all Speech 100 classes.
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