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Research Study
All Writing 101 instructors (20 total) took a survey on their information literacy use in Writing 101.  The survey broke down our college-wide outcome into discrete skills. The survey and results are attached.
Rational
We deliberately chose Writing 101 for the information literacy outcome study for several reasons.  Writing 105 may have initially been the more “obvious choice,” as the course focuses on writing a longer research paper, but Writing 105 has already been involved in two outcomes initiatives this year: a study of paraphrasing and a focus on adding a specific quantitative literacy outcome to our course.  We have found that it is extremely difficult to sustain too many outcomes studies on the same course in a given year.  A more important reason is that all students must take Writing 101 at Highline, so it is more of a “capstone course” than Writing 105 (students have a choice for their second writing course and Writing 105 is only one of the options).  A study of information literacy in this course simply has more impact on instructors and students.
Results
The survey questions and results are attached.   The survey indicates that the majority of Writing 101 instructors cover certain skills although a good percentage (25-30%) are providing instruction on skills that the others aren’t: using the library catalog, using subject guides, distinguishing popular from scholarly resources.   The general question at the end of the survey indicates a more troubling split: there is a significant difference in whether or not a “research paper” is used in the course: 60% use a research paper and 40% do not.
Next Steps
Our department will have a meeting in spring quarter to discuss the survey results.  It is my hope as department coordinator that we can use the survey results to accomplish three goals:
1) Move toward coherent curriculum across sections/instructors of Writing 101.  

We need to come to consensus about what kinds of assignments this course should focus on.   Given that we have no common book, the approaches for this course can be a bit too varied.   The varied content can be unfair to students and in addition, this clouds the message that we give to other departments, new writing instructors, and most importantly, our students about what this course will do.  As one example, the survey indicated that 50% use a short research paper in Writing 101, 40% use no research paper, and 10% use a longer research paper (5+ pages).  Given that our next course, Writing 105: Research and Persuasion, is focused on research, should we be doing research in Writing 101?  Can we effectively do it in Writing 101?  If we are going to include some sort of research in Writing 101, we need to be clear about the parameters.
My sense is that Writing 105 is more coherent across sections/instructors in its information literacy goals: I might have all Writing 105 instructors take the same survey in order to test this theory – and show the writing 101 instructors that we need to be “on the same page.” 
2) Decide on one or two aspects of information literacy that we would like to assess more closely in Writing 101

Information Literacy is part of our college-wide outcomes, and like communicative competence, it is integral to our writing course.  As on other campuses, we are experiencing pressure to clearly relate the college-wide outcomes to our departmental goals and more importantly (as accreditation approaches) show some measurement of success with these outcomes.   For example, 80% of instructors report that they provide direct instruction on correct in-text citation.  65% report that they provide instruction on how students should do general web searches.  We can design an outcomes study focusing on the degree to which students are able to perform the skill in question.
Jack Harton has developed tutorials on distinguishing between popular and scholarly sources and on plagiarism.  As the “next step” in their part of this information literacy grant, he and Shannon Proctor are planning to develop blackboard-based quizzes on these issues.  We might “borrow” these quizzes for our own outcomes study of these skills in Writing 101.
3) Focus library help and resources for our Writing 101 instructors
Once we have prioritized and identified the aspects of information literacy that we will stress in Writing 101, we can focus library help and resources on these aspects.  For example, only 30% of our Writing 101 instructors report that they show students how to use the library’s information literacy page (many might not even know it exists).  This could become an expected aspect of the Writing 101 curriculum.  Additionally, 45% of our instructors provide students with instruction on how to use visual imagery in their essays.  Aryana Bates, HCC librarian, has indicated search engines at the library that would provide students with advertisements and photos.  Educating Writing 101 instructors about such a resource would be a way to bring coherence to a visual literacy and information literacy outcome across sections.
