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Cannell Library Instruction Department Action Plan
prepared by

Clark College Reference & Instruction Librarians Kitty Mackey, Roxanne Dimyan, Joan Carey and Zachary Grant
This document is a draft. It was written during 2005 Immersion as a starting point for an “Action Plan” for the Library Instruction Department and updated September 2006.  Full-time faculty librarians, Joan Carey, Roxanne Dimyan, Kitty Mackey and Zachary Grant will collaborate to revise/improve this plan during 2006-2007. 

Immersion 2005 is part of the three-year plan made possible through a statewide Information Literacy grant. Requirements for the grant include: (these will be included elsewhere in the document, eventually, but they are here for now!)
1. Review progress of Information Literacy programs against the Information Literacy Competency Standards for Higher Education 

Date: November 2005. 


Support: The rubric will be provided by the Grant Committee.

2. Have this document, the “Action Plan,” reviewed by a 3rd party


Date: Deptember, 2005.

3. Design and incorporate integrated assessments into discipline courses. 


Dates: Begin Design by Noveber 1, 2005. 


Assessment data due to the Library Media Directors Council of Washington: June 30, 2006. 


Support: Grant sponsored workshops in Fall 2005 and Winter 2006



1. With library colleagues to brainstorm options for assessments



2. With discipline faculty colleagues to develop integrated assessments

4. Administer pre-test of student Information abilities


Dates: By May 2006


Support: pre-test to be designed by the grant committee
Background
Clark College, the second-largest community college in Washington, serves the needs of the Southwest Washington community, including Clark, Skamania and west Klickitat counties. Clark College offers two-year transfer degrees, technical programs, and basic education. Highly popular vocational programs include Nursing, Dental Hygiene, Pharmacy Technicians, Medical Assistants, Business Technology and Automotive Technology.  Clark College is accredited by the Northwest Association of Schools and Colleges.1
In addition to the main campus, an 80-acre park-like campus located just off I-5 on Ft. Vancouver Way, Clark College also offers classes on the Washington State University - Vancouver campus and in the Town Plaza Center. Clark College has co-enrollment agreements with WSU-Vancouver. Portland State University, Marylhurst, Concordia. Clark also has partnerships with Eastern Washington University and other. 
Enrollment demographics for Fall 2006 include2 NEED TO UPDATE:

	Total students: 
11,969


Total full-time equivalent (FTE)
 7, 194


Student purpose for attending:


Workforce Education (Vocational) 
4,380 (37%)


Transfer
5,003 (42%) 

Basic skills as final goal
1,356 (11%)


Home and Family Life/Other
1,230 (10%)

New and Returning Students


New to college
2,460


New Transfer
   425


Total New students

2,885 (24%)


Continuing
7,049


Former
2,035


Total returning students
9,084 (76%)

Full-time/Part-time Student Status



Full-time (12+ credits)
4,944 (41%)


Part-time 
7.025 (59%)
Day and Evening FTES


Day FTES
5,892 (82%)


Evening FTES
1,301 (18%)

Gender Ratio


Female
7,244 (61%)


Male
4,720 (39%)
	Median Age


Male
28.2


Female
31.0


All Students

29.9

Age Groupings


Under 20
3,186 (27%)


20-29
4,377 (37%)


30-39
1,901 (16%)


40 and older
2,453 (20%)

Race and Ethnicity


Students of Color
2,189 (19%)


White
9,509 (81%)

Family Status



Single with children
1,169 (10%)


Couple with children
2,450 (22%)


Students without children
7,558 (68%)

Employment Status while Enrolled 


Work full time
2,308 (20%)


Work part-time
3,315 (29%)


Seeking Work 
2,716 (25%)


Out of labor force
2,871 (26%)




Institutional Environment and Priorities
In preparing a Library Instruction Plan, Library Faculty should take into consideration the following college documents: 
Clark College Vision Statement:

Clark College, a respected leader in Southwest Washington, will be nationally recognized for our commitment to student success and excellence in teaching, empowering learners to enrich the social, cultural, and economic vitality of our region and the global community.

Clark College Statement of Beliefs: Clark College affirms the following Beliefs as fundamental to its mission.
· We believe in a focus on learning as the foundation for decision making.

· We believe in support for the efforts of faculty, staff and students in achieving high standards.

· We believe in the importance of a campus environment that fosters open communication and shared decision-making at all levels.

· We are committed to broad-based partnerships that support student learning, shared community resources and increased educational

· opportunities.

· We believe in program improvement and results-oriented decision making that fosters innovation and creativity.

· We believe in accountability through goal setting and meaningful evaluation.

The Clark College Mission, 
Mission 

Clark College provides opportunities for individuals from diverse backgrounds to pursue their educational goals. The College offers accessible, comprehensive education; provides services to support student success; and fosters community partnerships that enhance student learning. The College focuses on professional/ technical training, academic transfer, pre-college and basic skills, personal development, and cultural enrichment.
Clark College Mission Imperatives 

Six Mission Imperatives provide the framework for planning and future decision-making:

Focus on Learning

The College will focus on learning as the foundation for decision making with respect to planning, technology, location, instructional methods and successful outcomes. Learners will receive a high-quality, innovative education and services that foster student success in achievement of their stated goals. Members of all employee groups will be provided with opportunities for professional development.
Access to Education

The College will offer programs and services that are affordable and accessible to residents of the community. Students will be provided flexible options for learning in locations that are easily accessible and resources that help make their education

affordable.

Respect for Differences

The College will demonstrate a respect for differences and an appreciation of multiple perspectives. The campus environment will be governed by open communication and shared decision making and programs and services that

support the needs of diverse populations.

Workforce Development

The College will provide educational programs and services that facilitate gainful and meaningful employment for students seeking training, retraining or continuing education. College programs and services will meet the economic needs of the community.

Broad-based Partnerships

The College will establish and maintain internal and external partnerships that support student learning, shared community resources, increased educational opportunities and shared governance. Partnerships will be fostered externally with education, business and industry and other community groups, and internally as cross-collaborations among students, faculty, disciplines and organizational units.

Management Excellence

The College will make strategic decisions in the distribution of limited resources and implement processes that enhance quality, demonstrate effectiveness, and ensure public accountability. The College will provide high-quality facilities and equipment, a healthy technology infrastructure and well-designed support services.
Clark College Strategic Priorities
Within the framework of the Mission Imperatives, Clark College will address several priorities identified as fundamental requirements for a leading comprehensive community college of our size and service district characteristics. A focus on these critical needs will allow us to build a proper platform to realize our vision.
Allied Health and Human Services Professions


In partnership with local health care providers, the College will develop an organizational structure that supports expansion of allied health and human services programs that are responsive to the needs of the community. 

Campus Climate


The College will continue to implement processes and actions that support a campus climate and spirit that values quality and supports collaborative decision-making.   We will develop and nurture communication processes that strengthen the cohesiveness and responsiveness of the College.

Center for Transportation Technologies


The College will continue to support the Advanced Center for Transportation Technologies’ strategic planning efforts and the development of industry specific training to support high demand occupations in the transportation industry sectors.

Facilities Master Plan


The College will update its Facilities Master Plan to include a Foster Hall replacement as well as an opportunity to develop a lecture hall/theater, and ensure compatibility with the City of Vancouver’s Central Park Master Plan.

Corporate and Continuing Education Facility


The College will develop plans and seek funding for a Corporate and Continuing Education facility that allows the Workforce Development and Continuing Education unit to expand programs and improve College delivery of training and services to the community.
Clark College Abilities
Clark College has identified six college-wide Abilities that are embedded in syllabi throughout the curriculum.  The Abilities include: 
Communication


The ability to understand and deliver written, spoken, and visual communications clearly and accurately. 

Critical Thinking/Problem Solving


The ability to formulate, evaluate, and synthesize facts, data, ideas, assumptions, values, and points of view. 

Effective Citizenship


The ability to identify community issues; evaluate and respect various opinions and values; and articulate one’s own perspective. 

Global/Multicultural Perspectives


The ability to identify, analyze, and demonstrate how culture shapes world perceptions, values, and behaviors. 

Information/Technology


The ability to identify resources; retrieve and manage data; interpret, evaluate, and use information; and adapt to changing technologies. 

Life-long Learning


The ability to set and revise goals, access resources, and assume responsibility for one’s own learning. 
Each of the six College-Wide Abilities has outcomes; the outcomes for Information/Technology will be addressed later in this document.

Outcomes Assessment

With the support of administration and led by faculty, Clark College has identified Learning Outcomes that  meet the seven General Education Areas and Related Areas of Instruction. Supporting the Assessment efforts on campus is the Teaching & Learning Center, whose mission is “to provide an environment to increase student learning.” The seven college-wide areas for learning outcomes are:

· Communication

· Health/Physical Education

· Human Relations

· Humanities

· Quantitative

· Science

· Social Science

Of these outcomes, Information Literacy is addressed in the Communication area. This issue will be addressed later in this document. 

Cannell Library
Cannell Library is an architectural focus point of the Clark College campus as well as being a popular gathering place for students. With 40,880 square feet of public space, Cannell Library can accommodate about 280 bodies in the public areas. The library is a busy place; during the first week of February 2005, 13,326 people passed through the doors. 
The mission of Lewis D. Cannell Library is to meet the informational and instructional needs of Clark College students, faculty and staff through provision of access to organized collections of print and non-print resources in support of the Mission Imperatives of the College. 
In support of the Library’s mission, the library provides PCs, group study rooms, a quiet study room, numerous single carrels, group work tables, media/viewing listening equipment. The library’s instruction program also generates significant activity in the library. During 2003-2004, librarians provided 370 sessions; with the addition of a fourth librarian during 2004-2005 this number increased. In 2005-2006 librarians provided 461 instruction sessions. 
Cannell Librarians have faculty status. As of 2005-2006 the library has four full-time permanent instruction librarians and approximately .75 FTE instruction librarians.
Information Literacy at Cannell Library: Defination and Outcomes

The Reference/Instruction program at Cannell Library supports the Clark College Mission and Mission Imperatives. Library faculty provide leadership and support for learner-focused education to encourage members of the college community to become Information Literate Citizens as defined by the Clark College Information/Technology Ability (I/T).  The I/T ability states that students “are able to ethically access, organize, evaluate, document and present information using electronic, print and human resources.”

Department/Program Level Outcomes:

An Information Literate Student is able to: 
1.
Identify the organization of academic libraries and the specific collections and services of Cannell Library. Specific examples include: 
· Obtain a library card and check out books 
· Locate material using the Library of Congress Classification System 
· Demonstrate competency using the Reference Collection, Periodical Collection and Book Stacks.
· Demonstrate understanding of instruction available at the Reference Desk.
· Access resources on Reserve.
· Identify the Cannell Library catalog and electronic databases (i.e. EBSCOhost, ProQuest).
· Locate and search for information from the Cannell Library Web Page 
2. 
Identify and contact individuals and organizations that may assist in answering questions. (i.e. librarians, professors, experts, community and other organizations)
3. 
Use standard library vocabulary (i.e. abstract, bibliography, catalog, citation, index, etc.) 

4. 
Distinguish between information formats; match appropriate tools to the research need. For example: 

· Search the Library Catalogs to find books 
· Search periodical indexes/databases to find periodical articles 
· Find general information in Reference tools: general- and subject-specific encyclopedias, almanacs, thesauri, atlases, and other general reference sources.
· Use internal indexes. 
· Perform a WWW search using a search engine or directory when appropriate (i.e. current, primary or technical documents) 
5. 
Complete a simple search and select the most efficient method of retrieving information from: 

· A Library Catalog (for author, title, subject, keyword) 

· A general periodical index/database (i.e. ProQuest, EBSCOhost) 
· A WWW search engine (i.e. Google, Alta Vista) 
· A WWW specialized directory (e.g. Librarian’s Index to the Internet) 
6. 
Plan and execute a complete research strategy, using the Research Process, for a specific research topic. 

7. 
Design and implement a complete online search (in electronic databases or the Web). 

· Identify keywords, synonyms, and related terms 
· Identify controlled vocabulary terms 
· Construct a search strategy using correct syntax, including Boolean operators (and, or) if necessary 
· Revise search as needed 
· Conduct search across a variety of sources and systems 
· Use online help 
8. 
Evaluate quality and usefulness of information. 

· Critically analyze sources for relevancy, authority, currency, objectivity and accuracy 
· Collect opposing viewpoints 
· Distinguish between scholarly and popular resources 
· Distinguish between primary and secondary resources 
9. 
Retrieve, organize, store and manipulate information. 

· Retrieve in-house materials from the physical collection 
· Evaluate need and obtain off-site materials when appropriate (i.e. Interlibrary Loan, SUMMIT libraries) 
· Download files 
· Save files to disk in a variety of formats (i.e. text, html) 
· Transmit information via email 
10.
Identify the ethical issues of being both a producer and a consumer of information. 

· Document sources accurately using an appropriate style (i.e. MLA, APA, etc.) 
· Recognize and discuss issues relating to copyright and other intellectual property rights 
Organizational Placement of Library’s Instructional Efforts
One of the Clark College Mission, Vision and Values statements is to value “a positive campus environment” that “fosters open communication and shared decision making at all levels.” We believe that this vision provides positive reinforcement for our efforts to design a solid plan for the Library Instruction Department, and also provides support toward assessing department-level and campus-wide information literacy outcomes. 
The vast majority of faculty at Clark College work in the spirit of collegiality. Library faculty participate fully in several campus committees, including College Council, Assessment Committee, The Information/Technology Committee, Information Technology Task Force, and the Distance Education Steering Committee, and tenure committees.
Promising Partners for Information Literacy Efforts
Librarians are fortunate to have a strong relationships with many individual instructors in campus. These relationships have been built through collaborating on classes, serving together on committees, or coming together to solve problems. Departments with which library faculty have strong ties include Human Development, Developmental Education, Nursing and Biology, Women’s Studies, and, of course, English. When it comes to the English department, librarians have a “core” of faculty for whom we have finely tuned classes, but there are many “stray faculty,” due in part to a heavy dependence on adjuncts. 

One of the library’s strongest campus supporters and friends is Robert Hughes, chair of the Computer Technology Department. In addition to collaborating on classes and serving on committees with Bob, Librarians perform annual Usability studies of the Library’s web site with Bob’s Graphics, Computers and Printing class. Bob understands the role of library faculty and is respectful of our role as instructors; he never misses an opportunity to advocate on the library’s behalf. Other strong partners are Rebecca Martin in Biology, who has helped librarians develop assessments for information literacy skills in Biology classes, and Dian Ulner, who is a potential partner for developing assessments with Women’s Studies classes. Another strong individual supporter of librarians-as-instructors is Ray Korpi, the Dean of English, Math and Basic Education. 

We recognize the following campus initiatives as promising opportunities for making progress toward our Instruction Plan: 

· In support of the Mission Imperatives, one of Clark College’s Strategic Initiatives is to develop a comprehensive Distance Learning program.
· The college strongly supports Learning Outcomes Assessment. One librarian is a standing member on the Assessment Committee, and Librarians actively participate in Outcomes Assessment activities on campus. During the  Fall 2004 Focus on Assessment (service days seminar), the faculty of  Clark College revised the outcomes for the six General Education (GenEd) Areas and the three Related Areas of Instruction for Vocational/Technical Programs (RAIs) into one combined list of seven Campus-Wide Learning Outcomes, mentioned previously.
Stakeholders in the Library Department’s Instruction Plan include:
· Students

· Faculty

· Administration and Staff

· Trustees and Foundation 

· Librarians and Library Staff 

· Workforce Partners

· Colleagues at partner institutions (Washington State University-Vancouver) 
Current Status of the Library Instruction Program

The library instruction classroom includes 14 collaborative PC workstations, a PC, VHS/DVD, and document projector linked to an LCD projector, walls covered with white boards, and boxes of colored markers. Librarians share a common instruction philosophy of having students learn through hands-on activities. We also have a well-situated reference desk from which we provide one-to-one instruction.
The library instruction program includes (in order of more to less predominant):

1.a. Course-related instruction. The curriculum is developed in collaboration with discipline faculty, and the instruction must be tied to an assignment. The instructor must attend and is encouraged to actively participate in the instruction. Because instruction sessions include hands-on activities, librarians encourage a “minimalist” approach to content for these sessions. In this case, minimalist means that Librarians try, when discipline faculty is receptive, to limit the content to three outcomes. Of our “regular” faculty, most are receptive to this approach, but a few are locked inexorably to their “laundry list” worksheets. Instruction librarians devote a significant percentage time and effort to developing meaningful activities for students, both print and online. Most of the research-level English classes attend at least two library sessions; a few attend three sessions.
1.b. Equally predominant with the classroom instruction program is instruction delivered at the Reference Desk. Librarians share the philosophy that instruction delivered at the point of need is equally important to the instruction delivered formally in the classroom.  
1.c. Equally important because it supports both of the above instruction as well as stands on its own is the Library’s Web Site. Cannell Librarians have complete control over the content and design of their web site. Instruction librarians treat this tool as what it is: our course syllabus. The Web Site provides access to all the traditional paper tools (handouts, bookmarks, self-guided tour, etc.) as well as web-only tools such as the 3-module TILT, and the 1-module TILT for Success, a version of TILT modified in response to a request from College Success Faculty. All of the library’s electronic resources are available off campus through a proxy-server.

2)  In Spring 2005 Librarians piloted a 1-credit course, Research in the Information Age. Nineteen students registered; 17 completed the course. This class could be the foundation for other courses, but space, staffing and funding issues need to be addressed. Fall 2006 will be the fifth offering of this class. 
3)  Librarians provide two or three instruction sessions for faculty each year. During 2004-2005, the sessions included an opening-week workshop to demonstrate new databases; “Designing Effective Assignments;” and “Hey, Get Your Own Blog.” The latter two were “Soup & Seminar” sessions for which the Office of Assessment provided lunch. During 2005-2006, Librarians co-presented four Soup & Seminars on plagiarism, and Wikipedia: Does it Have Place in the Classroom? Attendance at these events is typically 18-22 faculty. 
Current Status of Assessing Information Literacy 
Campus-Wide Assessment
The librarians place far more importance on graduating information literate students than does the institution. Librarians face a huge task in meeting their goal to implement campus-wide assessment of information literacy outcomes. Cannell Library has an agreed-upon definition of information literacy and a set of outcomes [http://www.clark.edu/Library/PDF/outcomes.pdf]; both are adapted from Information Literacy Competency Standards for Higher Education. Librarians are aware that the language of our outcomes includes a lot of “library speak.” To make these outcomes more accessible to our stakeholders, one of the activities should be to involve our colleagues from across the campus to revisit/rewrite these outcomes. 

Currently the only campus-wide outcome specifically addressing information literacy is in the Communication Outcome: 

“Locate appropriate, relevant, and comprehensive information.” 

The outcomes for Quantitative and Science also include close hits,  but are more specific: 


Quantitative: “comprehend and evaluate the quality of quantitative information.”


Science: “Acquire scientific information from appropriate sources.”

During the Spring 2004 examination of the GedEd areas, Librarians lobbied unsuccessfully to have Information Literacy recognized as a stand-alone GenEd area. Coordination with the Assessment program to incorporate information literacy in campus-level documents needs to be an action item in the Instruction Department’s Action Plan. 

During Fall Focus 2006, Faculty from the CTEC (Computing and Technology) division drafted a proposal advocating that “Information Literacy needs to be added as a college-wide outcome.” Instruction Librarians followed up with a statement of support.

The information literacy outcomes have a presence in the Information/Technology Ability, one of the six abilities listed earlier in this document, but the abilities are no longer being assessed on a campus-wide level. However, Robert Hughes, one of the library’s partners mentioned earlier, has a strong interest in creating a required Information Literacy/Technology Literacy competencies course, which would provide a mechanism for assessing information literacy outcomes.
Classroom-Level Assessment
Library faculty practice informal assessments for individual instruction sessions. Typical methods include

· The “New thing I learned” question and freewrites. 
· HDEV 116/117 instructors require TILT for Success, an online information literacy tutorial for College Success students. The modules include a quiz, for which librarians collect statistics. 

· Librarians collect statistics for quizzes on each of the three full-TILT modules

· Librarians have begun to partner with faculty to create more formal assessments. Two examples from Spring 2006 are Biology 104 and Women’s Studies 101. (include links to final documents) 
· Librarians visit classes and make anecdotal assessments 

Continuing Education Opportunities 

The library has a limited budget for travel, but librarians attend local (Washington/Oregon) events such CLAMS, Online NorthWest, PORTALS, and Orbis/Cascade Alliance. And as one of the librarians put it, “we read as many articles as we put our hands on.” 
Survey of the Instruction Department’s Strengths, Weaknesses, Opportunities and Challenges (SWOCs)
	Strengths
	Weaknesses
	Opportunities
	Challenges

	· reference/instruction faculty are committed to providing quality instruction and assessing outcomes

· newly-added fourth tenure-track instruction librarian provides stable staffing
· instruction lab with networked PCs provides constructive learning environment

· automatic three-year roll down of  PCs ensures reliable classroom

· good technical support ensures reliable classroom 

· strong and supportive clerical support 

· reference/instruction faculty librarians have carte blanche in instructional matters

· great collaborative relationship with many faculty 

· library faculty have strong technical skills 

· library faculty have a strong web site 

· library faculty maintain complete control of their web site. 

· Library faculty have a large collection of instructional materials

· membership in Orbis/Cascade Alliance
· wireless capability

· advent of the Teaching & Learning Center
	· lack of campus-wide understanding of information literacy 

· information literacy is not a stand-alone general education requirement

· time constraints on librarians

· space in the library is maxed, and for the next two years, student study space and the media listening/viewing room are being used for temporary offices
· lack of a permanent library director
· the library lost expansion space to Distance Education
	· permanent library director

· emerging Distance Education program

· impending accreditation

· curricular adoption of LIBR105 

· top-down support of college-wide assessment

· collaboration with Washington State University - Vancouver 

· membership in Orbis/Cascade Alliance 

· college plans for developing an East County Campus
	· re-establishing Information Literacy as an assessed college-wide outcome
· retirement of the library director will bring change

· collaboration with WSU-V and other co-enrollment institutions
· college plans for developing an East County Campus
· information literacy assessment
· keeping up with the “Digital Jones’s”



Proposed Outcomes for the Reference Instruction Department

Cannell Library Clark College    Updated October 2006

Librarians: Joan Carey, Roxanne Dimyan, Kitty Mackey, Zachary Grant

Following are five Program Outcomes that the Reference & Instruction Librarians have identified as critical components for focusing on, promoting, and assessing information literacy for Clark College students.  
1. Develop the  Library Instruction Department’s Action Plan

2. Teach innovatively and collaboratively in order to increase student learning and success.

3. Provide quality point-of-need reference instruction.

4. Provide leadership and support faculty excellence by sharing with faculty new innovations, tools techniques and resources.

5. Assess information outcomes established by the Instruction Department in order to achieve teaching excellence. (Required by the grant)
The following chart outlines the actions to be taken for these outcomes to be met. 

	Program Outcomes

(What do you want the program to be able to do?)
	Indicators

(What will be happening? What factors does the program demonstrate or exhibit if it is meeting the outcomes?)
	Activities

(Specific activities, projects, etc. that anchors this document in our day-to-day work)
	Assessments/

Performance Criteria 

(How will you gather your data or evidence? Measure around an indicator. What is the definition of success?  What does an indicator look like in practice? )
	Timeline

	1. Develop the  Library Instruction Department’s Action Plan
	1.a. Consistent with Information Literacy Competency Standards for Higher Education.

1.b. Consistent with institution’s mission statements.

1.c.Includes the information literacy philosophy and mission statement.

1.d.Contains working definition of information literacy.

1.e.Clearly reflects the contributions and benefits to the college.
	Draft is reviewed by library director and other librarians. 

Work with Assessment Coordinator to convert “header” language to Clark language. 

	Library faculty will be able to write clear messages for a variety of audiences to clarify the Reference & Instruction Department’s philosophy and mission statement.

The philosophy and mission statement are understood and embraced by all library faculty.


	Review annually.


	2. Teach innovatively and collaboratively in order to increase student learning and success.
	2.a. Provide effective, student-centered instruction to discipline classes and Library 105. 


	Maintain spreadsheets to track number and types of sessions. 
	Analyze how increases impact program planning.


	Review quarterly and annually. 

	
	
	Prepare Instruction Preparation/Assessment forms for X number of classes/year 
	Completed forms will be kept on file to be shared among colleagues.
	

	
	
	Library faculty use active learning techniques. 


	Document on Library Instruction Preparation/Assessment form. 
	

	
	
	Library faculty craft effective lesson plans.
	Work with Teaching and Learning Center to develop techniques.
	

	
	
	Develop assessment tools for 2 of session per quarter. 

	Determine performance criteria
	

	
	
	Students are engaged
	Freewrites, etc.
	

	
	2.b. Participate in pedagogical activities
	· Peer mentoring – library faculty colleagues  (“Dale Vidmar activity”).

· Attend professional workshops 

· Participate in Teaching & Learning Center Activities

· Include pedagogical activity in Reference department meetings. 
· Videotape class sessions.

· Observe each other, and other faculty, teaching.
	Participate in X# of activities of a different type per ____. 

peer-evaluations

self-evaluations


	Report on activites quarterly? annually? 

	
	2.c. Participate in campus activities.
	Attend department meetings, forums, class observations, curriculum committee, etc.
	Attend ____ campus activities per year in ___ different areas.


	

	
	2.d. Facilitate conversations with faculty and students through informal meetings, focus groups.
	
	
	

	
	2.e. Collaborate with faculty to create and maintain student-focused learning activities. 
	Examples:

Self-guided Tour

TILT 1, 2, 3

TILT for Succecss Plagiarism Modules

Useability
	Track student scores on online quizzes

Changes are implemented
	Begin tracking spring 2005. Report ___? 

	3. Provide quality point-of-need reference instruction.
	Enhance one-on-one teachable moments at the Reference Desk.


	
	user-satisfaction surveys


	Complete annually 

Review annually



	
	Participate in collection knowledge-building activities


	
	
	

	
	Provide service to remote access students
	Continual updating of web site. 

Ask A Librarian (an activity, also an assessment, because we track responses)


	Useability Studies
	Annually



	4. Provide leadership and support faculty excellence by sharing with faculty new innovations, tools techniques and resources.
	Facilitate seminars and workshops


	
	Collect evaluations forms from participants

Archives on file

Links accessible on the web
	

	
	Maintain Resources for Faculty/Staff on Library Web Site


	
	
	

	
	Distribute the Cannell Library Chimes (library’s online newsletter)


	
	
	quarterly

	5. Assess information outcomes established by the Instruction Department in order to achieve teaching excellence. (Required by the grant)
	Design and incorporate integrated assessments into discipline courses 

(required by the Washington State Information Literacy Grant).

Work toward inforportaing information coutcomes into campus-wide outcomes

	Begin design by Nov. 1, 2005

Collaborate with Assessment Coordinator and Vocational faculty.


	Complete two assessments: June 2006

Incorporate authentic assessments in at least 3 academic and profrssional/technical departments: 2007-2007

	June 2006
Assessment data due to LMDC: June 30, 2006


 Lessons Learned from the Self-Study 

What did you learn from your background study? 

In planning our information literacy program, we need to take into consideration the fact that 42% of our students transfer to four-year institutions. One of the questions we must address whether these students need a different level of preparation or different set of competencies than do students entering the workforce. 

How will we answer this question? 

Study the literature; use Clark’s institutional research data;  work with the stakeholders: librarians and faculty at four-year institutions, especially University of Washington - Vancouver; major employers; the students themselves.

We also became increasingly aware of the opportunities available through involvement in two programs that have strong adminstrative support: the emerging Distance Education program, and the campus-wide Assessment program. Involvement in other programs will in turn drive the writing and implementation of an Information Literacy Action Plan (or whatever we decide to call it). 

Of the strengths and opportunities identified in our SWOC, we can best capitalize on the following: 

· reference/Instruction library faculty are committed to providing quality instruction and assessing outcomes

· great collaborative relationship with many faculty 

· Library faculty have strong technical skills 

· Library faculty have a strong web site that serves as an instructional tool

· emerging Distance Education program

· impending accreditation

· top-down support of college-wide assessment

· core English courses moving from 3-credits to 5-credits may provide additional instruction opportunities

Of the weaknesses and opportunities identified in our SWOC, we need to consider or plan to change the following

· lack of campus-wide understanding of information literacy 

· information literacy is not a stand-alone general education requirement

· time constraints of librarians

· core English courses moving from 3-credits to 5-credits (We cannot change this fact, but we anticipate changing our instruction methods as additional time is made available for library instruction)

· retirement of the library director will bring change (Again, we cannot change the fact that the director has retired, but we can participate in the decisions made regarding the change to the position title and responsibilities.) 

How important are each of these by themselves or in relation to each other?

Do you believe your institution would also label these are your SWOTs, or just the library?

Just the Library, we suspect. The majority of our stakeholders do not realize the ripple effect that changes have on the library. 

How can the Immersion content, ACRL documents, conversations with colleges from other colleges help inform your thinking? 

Immersion provided us with a deep resource of readings, tools, ideas, and connections with talented colleagues who share many of the same experiences as us. We will reliably heavily on these resources as we work on the Instruction Department Plan. 

What other library documents, plans, initiatives, programs should this plan relate to?

· Cannell Library Strategic Initiatives

· I’m sure there are more…

What college documents, plans, initiatives, programs should this plan relate to? 

· Clark College Mission, Vision and Values

· Clark College Strategic Initiatives

· Clark College Abilities

· I’m sure there are more…

Where do you need to start? 

As we sit in an almost empty meeting room at 11 pm on the final evening of Immersion, completing this document, the obvious answer to this question is that, even though our colleague left behind is an Immersion veteran,  and out other colleage attended the Teacher Track of Immersion, we could scare them both witless by dropping this document in their laps. We have already shared our Program Track notes in our web log, penguintalk.blogspot.com, but we should have a face-to-face conversation before handing off this draft -- and only then after we have a firm understanding that this document is a draft of a draft for a plan for planning. We should also pass along some of the excellent assigned readings. After that, the task will be to set aside time, and prioritize, working through this document as a team in order to produce an Instruction Plan that we are fully behind. An outcome for our instruction librarians meetings is to start working on a timeline.  

One of the grant requirements is to have the Instruction Plan reviewed by a third party by September 5th, 2005. Our colleagues will be that third party.

Does everyone in your organization support and understand the need for creating a mission statement, developing an assessment plan? 

We believe that our colleagues will support and encourage our efforts. more later…

How much buy-in and from whom do you need in your library before stepping out into a larger campus arena?

In this order:

· total buy-in: Library instruction faculty

· total buy-in: interim director or director (depending on how long it takes to develop the plan)

· total buy-in: library staff

How will you get that buy-in?

We can begin by sharing our experience at Immersion with library staff. At our staff meetings, we may share some of the activities from Immersion, such as the IDEO video. 

more later…

Sources

1. Clark College Profile http://www.clark.edu/gen_info/profile/index.php
2. Clark College Research Analyst. Office of Planning and Advancement. SBCTS Fall 2004 Data Warehouse. State and Contract Students. 

3. Clark College Mission, Vision, and Values Statement url: 

4. Clark College Abilities http://www.clark.edu/gen_info/college_abilities.php
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