Immersion Case Study – Olympic College
1.  Olympic College background information. 

a. Olympic College was founded in 1946 on the grounds of a former school, as well as in buildings vacated by the military.  From the initial student body of 575, the college has grown to a headcount in 2002-2003 of 11, 637, with 4,644 FTE’s.  Classes are offered on three campuses, Bremerton, Shelton and Poulsbo. Of the credit classes, 50% are Academic Transfer & Professional/Technical Support.  32 % are Professional/ Technical Programs. 12% are Developmental Studies, and 6% are Basic Skills.  In 2002-2003, the college awarded 543 Associate in Arts and Sciences degrees, and 336 Associate in Technical Arts degrees.  It also awarded 614 Certificates, 51 GEDs and 74 Adult High School diplomas.  See also:  http://www.olympic.edu/AboutOC/index.html



b. The College adopted a Strategic plan in 2001, and updated it in 2004.  Currently, the 2004 version is not available on the OC web site.  Of the six initiatives contained in the 2004 plan, information literacy efforts are encompassed in #1: transform Olympic College into a vanguard learning institution, and in #2: initiate new and more effective communication practices.  
2.  Olympic College Libraries information.

a. Presently library services are offered at the main campus as well as the two branch campuses at Shelton and Poulsbo.  Haselwood Library is the parent institution where the majority of the staff is located.  The Library collection presently houses over 66,000 volumes and has just over 300 paper copy subscriptions.  The Library also has several subscription databases, among them  Proquest, Ebscohost, Encyclopedia of Life Sciences, Oxford Reference online and The International Encyclopedia of the Social and Behavioral Sciences. See also:  http://www.olympic.edu/Library/about.html
 

b. As well as adopting a Strategic plan in 2001, the College adopted the five column model for Unit Planning and Effectiveness.  The Library’s mission statement is as follows:


We support quality education by providing access to information in all formats.  We foster lifelong learning by teaching information to all our communities.  We promote an environment of academic freedom, encouraging the pursuit of all points of view and individual interests.

At its annual retreat in September 2004, one of the activities the Library chose to assess using the five column model for Unit Planning and Effectiveness, was “evaluate quality of library orientations in teaching ACRL’s Information Literacy Competency Standards for Higher Education.”  The results will be tabulated and distributed in September 2005 at the next retreat.

c. The Library operates as one of the four Instructional Divisions, and the Dean of Library/Media is an Instructional Administrator, on a par with the other Deans.  In addition to the Dean and her administrative assistant, Haselwood Library staff consists of three tenured faculty (two of whom work shortened hours), 3 adjunct faculty, 1 library supervisor, 2 library technician leads, 1 part time library technician two, and 1 part time library technician one.  Media personnel operate under the direction of a faculty media specialist, and a distance learning administrator.  Each library branch is staffed by two part time library technicians.
The total Library/Media budget is $936,000, more than two thirds of which is spent on staffing. The Library reported expending $51,000 on monographs, $53,000 on paper copy subscriptions, and $24,000 on electronic serials databases in FY 2003-2004.  These figures include the funds that the library receives from a special pool of Instructional equipment monies each year that are used for a variety of purposes, such as Media equipment or for subscription databases.  Over $21,000 was spent on fees to bibliographic utilities.  The Library also subsidizes Interlibrary Loan efforts that supplement its resources. Direct costs were $1100. 

d. The Library offers orientations that with some exceptions, run 50 minutes.  Within that time constraint library faculty decided to concentrate on three main teaching points in each session.  Because command language is so important in using both library catalogs and electronic periodical databases, we include Boolean operators in every session.  Likewise, we include information about evaluating sources to determine credibility.  And we discuss how to determine the academic level of the periodicals available in our databases.  We reached over 3,000 students this last year, offering 157 orientations.  
3.  Core Abilities/Learning Outcomes efforts


a. The college has attempted for over twelve years to develop student learning outcomes.  Outcomes and Assessment Committees have worked on the project several times, only to have their efforts stall when unable to reach faculty consensus on the document(s) produced.  Project headings ranged from “what do students need to know” to ‘the educated person” to “SCANS and academic skills.”

b. Core Abilities Taskforce Fall 2004 – In Fall 2004, the Vice President for Instruction appointed a Core Abilities Taskforce as a sub-committee of the Instructional Policies Council.  It was charged with revisiting the work done by the previous committees and drafting a document that could be adopted by the IPC at the June 2005 meeting.  The committee was comprised of faculty, including two Library faculty, and the administrator for the General Studies program, as well as the institutional researcher.  Members gathered information from ten different institutions and as a group decided what abilities we wanted to foster at Olympic College.  The committee chose Communication, Thinking, Global Perspective, Information Competency, and Lifelong Learning as major headings for the abilities students will have as graduates of Olympic College.   As of this writing, the draft has been written, and submitted to the Faculty Council for comment.  The committee is looking forward to the plan being adopted by IPC in June 2005. 
4.  Information Literacy Efforts – Campuswide 2002 –


a. In Spring 2002 the Instructional Policies Council, after a presentation by the Library Faculty, authorized the formation of the Information Literacy Taskforce.  Its mission was to investigate making information literacy a competency for graduation.  The Library Faculty solicited members from across disciplines as well as support areas, and the committee was formed in Fall 2002. 

b. The committee read ACRL’s Information Literacy Competency Standards for Higher Education along with other documents outlining IL efforts in other states.  The committee decided to poll the faculty to ascertain which classes already had IL competency outcomes embedded in the course work, and also decided to hold a retreat to work on IL wording that discipline faculty thought more understandable than that contained in the Standards.  One of the committee members constructed a short survey that was sent to all instructors.  He shared the results with the committee at a retreat held in Winter 2004.  He received 76 responses, and the Taskforce identified 37 instructors that could be solicited to participate in a pilot IL project in the 2004-2005 school year.  At the retreat, the committee was also successful in drafting wording that everyone was comfortable with, and separating the competencies into three levels of increasing complexity.  The committee then agreed to hold a focus group meeting to explain the work it had done, and then to prepare the pilot project requests for Fall 2004 participation

c. The committee held the focus group meeting, but had scant participation in it.  The pilot project fell through for various reasons. The committee lost momentum between Spring 2004 and Fall 2004.  One of the Library Faculty attended the ACRL Immersion program, but then had her attention deflected to the General Studies Program at the College.  The LMDC grant request became a reality, and we saw that as a reason to hold up on our campus-wide efforts.  Also the Library faculty felt a need to assess what we were doing in the realm of outcomes and assessment, so we turned our attention to that (see above).     
5.  Library assessment tools - Library faculty developed two assessment tools in order to gauge the success of its IL efforts.  One was based on the Minute paper, and the other was an end of shift assessment.  Both instruments were used this past year in the hopes of improving library instruction and student learning.   
6.  Perception of current state of affairs –  Upon reflection, the Library faculty squandered a great opportunity to engage the rest of the faculty in our Information Literacy efforts.  We had an interested core group, support from the Instructional Policies Council, and had initiated a dialogue with faculty other than our taskforce members. However, we’ve been given a chance to recover because Library faculty are actively involved in the Core Abilities Taskforce, and that has assured IL is contained in the recommendations.  Once the core abilities document is formally adopted by the IPC, our Information Literacy efforts will go forward next year.  
7.  Action Plan for Outreach 

a. College - Accept the Core Abilities Taskforce recommendations, and begin the process of identifying courses that contain elements of the recommendations.  Also develop a process to assist discipline faculty in including elements in their courses.

b. Library – Continue to fine tune Library’s Assessment tools, and revisit the action plan developed by the person who attended the ACRL immersion program last year. 

c.  Resurvey the faculty regarding IL in their syllabi


d.  Work with various faculty to fine tune inclusion of IL in their programs


e.  Assist discipline faculty with IL assessment tools


f.  Market orientation “opportunities” more aggressively
