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1. Librarians doing instruction in Assessment Project:

Laurie Shuster/Lynn Deeken – Vet Tech
Frank Brasile – Distance Learning English

All Librarians – Eng 101
Turning Point – Lynn Deeken

2. List the classes/instructors incorporating assessment:  
(circle the classes w/ instructors you have not worked with before)
Terry Teeple – Veterinary Technology

Sharon Russell - English

3. How many students total were involved in instruction: ___________
Vet Tech – #45
Distance Learning English 101 – #24

Larger Eng 101 project - #
Assessment Collaborations

(copy this section as needed for each collaboration)
Collaboration #1 – Course: _Vet Tech 100___  

1. Description of the assignment and outcomes for instruction.

We teach for the Vet Tech students each fall when they are beginning their program.  Their assignment is to write an annotated bibliography of 8 sources from 4 different source types.  The annotations are meant to both summarize and evaluate the information/source.  We meet with the entire class (#45 students) for one hour to begin the instruction.  Then they come to us in smaller groups for 90 minute workshops.  

2. How and what evidence did you gather?
We reviewed 13 of the annotated bibliographies from the Fall Quarter assignment.  We also looked at 10 bibliographies of the research paper they did the next (Winter) quarter to see if there was any apparent improvement in their use of sources even though there was no library instruction during winter quarter for this group.  
We used an “information literacy rubric” that the library had created for eng 101 papers to evaluate their bibliographies that had the following four criteria across the levels of Emerging, Developing, Competent or Strong:

1. Students used a variety of academically appropriate sources for research topic
2. Sources appear to strategically support the topic

3. Demonstrates evidence of using library tools to locate sources (library books, periodical databases, suggested websites)

4. Citation format is correct

Finally, we used a “Research Instruction Feedback” sheet that the instructor distributed later in the quarter.  This asked them a variety of likert and open-ended questions about the structure and content of the instruction in and their confidence doing research.  We received 34 responses.

3. How did it go?  What did students really “get or not get?”
Information Literacy Rubric: We discovered a high rate of correlation in how we rated student work on the rubric.  For each of the four criteria we put students at the Emerging, Developing, Competent or Strong level.  Much of the time we rated the students’ work to be at the same level.  When we differed, it was usually only by one level.  We felt like it was a helpful instrument in evaluating student work.
Bibliographies:  In the Fall Quarter bibliographies, students’ work was almost evenly distributed across the four levels.  Their areas of strength were criteria #3 and #4.  Their weakest areas were criteria #1 and #2.
In the Winter Quarter bibliographies, they showed a lot of growth in their ability to select sources that strategically supported their topic.  They regressed though in using a variety of appropriate sources and demonstrating use of library tools.  They appeared to use good sources (probably from private or department collections) but not as much apparent use of the periodical databases.  Their ability to cite their sources correctly improved slightly.

Feedback Survey:  

· 80% of students responded said they would be very comfortable asking librarians questions
· 76% thought the workshop has a good mix of instruction and hands-on activities

· For all four subject areas of the workshops, the usefulness of the subjects to completing their bibliography was 67% or higher

· Students did not suggest eliminating the content or emphasis of the content covered

· Many wrote that they wanted even more of the workshop to be practice time and more time spent on how to write the citations.

4. What did the assessment results tell you?  Because of the assessment, are you going to change anything?
We were disappointed that students did not continue to strongly use the periodicals resources we had introduced in the Fall Quarter.  We’d like to explore doing even a quick refresher for them in Winter Quarter to reenergize their use.  Could be done by a brief visit to their class at some point in the quarter – a research pathfinder we distribute to the class or a website built for them outlining some of the best resources in their area of research.
· We did implement changes for the next fall we taught the class.  
Dedicated more time to hands-on activities and made the workshops slightly shorter.

Covered the mechanics of APA citation style in more detail.

· Based on feedback from the instructor we emphasized the evaluation of sources in the first hour of instruction with the entire class..

5. What feedback did you get from the faculty member you worked with?

Terry was pleased with the student work he received.  He related that they need more help learning how to evaluate their sources.  They were much more likely to summarize rather than evaluate.

Assessment Collaborations – for Frank
(copy this section as needed for each collaboration)
Collaboration #1 – Course: ______________________  

1. Description of the assignment and outcomes for instruction.

2. How and what evidence did you gather?

3. How did it go?  What did students really “get or not get?”

4. What did the assessment results tell you?  Because of the assessment, are you going to change anything?

5. What feedback did you get from the faculty member you worked with?

Assessment Collaborations

Collaboration #1 – Course: __English 101s____________________  

1. Description of the assignment and outcomes for instruction

This was done in conjunction with an English Department assessment project.
In Fall Quarter of 2006, ALL of the final essays were collected from all of the English 101 courses.  Eight English faculty normed and then applied a rubric for evaluating student work.
More here
2. How and what evidence did you gather?

Librarians evaluated the bibliographies from 241 student essays from English 101 classes from Fall 06 quarter.  A rubric was created (attached) to judge quality and quantity of “appropriate” sources that were listed in the bibliographies.  Bibliographies were rated on a scale of zero to four, on each of two criteria: Number of academically appropriate sources used (0, 1, 2, 3, or 4), and evidence of using library tools to locate sources (not present, emerging, developing, competent, or strong).

3. How did it go?  What did students really “get” or not “get?”

Of the 86% of students from the sample who included a bibliography, they were almost evenly split (31% / 33% / 28%) between using one, two, or three appropriate sources in their bibliographies. 6% included NO appropriate sources and 1% used more than 3 appropriate sources.  It would be helpful to know the parameters of the essay as required by the instructors (i.e. include at least 3 scholarly sources) to determine if students are truly understanding what an academically appropriate source is.  Also, we did not include data for how many sources were used total.  A student who used 2 academically appropriate sources out of 4 total sources may “get it” more than a student who used 2 appropriate sources out of 8.  Some appropriate sources were websites.  One observation is that in some cases students appears to have just “happened” to find an appropriate web sources.  For example, they may have had 2 appropriate sources that were both websites, but the other sources were also all websites, none of which were appropriate.

Scores were lower for the second criteria (evidence of using library tools to locate sources).  This may mean that students are still using mainly online search engines to find resources, and sometimes they are finding appropriate web sources and sometimes they are not.

When scores were broken down by instructor, it appears that students whose instructors brought them to the library for research instruction sessions generally had higher scores than those who did not.

4. What did the assessment results tell you?  Because of the assessment, are you going to change anything?

Most students’ skills hover generally in the “Emerging” and “Developing” areas, which is where we should expect them to be.  However, many students are still reliant on only web sources.  One suggestion is to continue to put emphasis on choosing and evaluating appropriate Internet sources. 

There seems to be a correlation between the quality of the bibliographies and whether the students were in classes whose teachers brought them to the library for a formal library instruction session with a librarian.  We must continue to work on collaborating with even more faculty, and promoting our services to those who rarely or never use them.

5. How did it advance assessing Information Literacy in your library and/or at your campus?
This assessment project gives us a baseline for continuing to monitor student success as evidenced by their research bibliographies.  It also tells us that library instruction (or an instructor’s emphasis on library instruction as important) does seem to have some positive influence on students’ information literacy competency.  It also tells us, not surprisingly, that there is always room for improvement.

	TOTALS

(241 essays)
	No bibliography included

33
	Emerging

Need of improvement outweighs apparent strengths.  Some evidence of the outcome present.
	Developing

Strengths and need for improvement are about equal.
	Competent

Shows skills in this outcome.  Improvement still needed.
	Strong

Applies outcome in multiple contexts.  Many strengths are present.

	
	0
	1
	2
	3
	4

	· Student used academically appropriate sources for research topic/thesis


	(no appropriate sources)

14
	(1 appropriate source)

64
	(2 appropriate sources)

68
	(3 or more appropriate sources)

59
	3

	· Demonstrates evidence of using library tools to locate sources (library catalog, periodical databases – beyond Google) – and/or sources introduced in class (CQ Researcher, Information Plus, library databases)
	43
	85
	66
	11
	3


Other Assessment Projects
(if applicable – for assessment projects not integrated directly into a specific course)

1. Description of project.

Turning Point – We purchased the Turning Point Audience Response system for the Puyallup and Fort Steilacoom libraries.  
· Fort Steilacoom – our receiver was stolen during the Fall Quarter and was not replaced until the end of Winter Quarter.  During Spring Quarter Lynn Deeken has been experimenting with it in her classes.  The students and especially the instructors enjoy the use of this technology.  There is not a significant amount of data yet but it seems to have interesting potential for assessment.

· Puyallup – Puyallup is not implementing TP instructionally but one of the librarians used it this year to conduct workshops around the campus.  It allowed staff, faculty and administrators the opportunity to provide anonymous feedback and was very well received.

· Campus – we p

2. How did it go?  What results or evidence did you gather?

It seems very well suited to gathering attitudinal data (“how many students have clearly identified their topic?”).  It also has the potential to do pre and post testing but it has not been used for that purpose yet.

3. How did it advance assessing Information Literacy in your library and/or at your campus?

It has not seriously impacted Information Literacy yet in our library but we intend to keep learning and experimenting with its use in the classroom.

Overall Learning
1. Give an example from one of your collaborations of something you are going to improve based on the feedback you received (faculty, peer, student work).
2. How did these activities contribute or connect to your Action Plan?  

























