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1. Librarians doing instruction in Assessment Project:

Lynn Kanne
Kelley McHenry
Karen Michaelsen
Jane Shoop
Sharon Spence-Wilcox
2. List the classes/instructors incorporating assessment:  
(circle the classes w/ instructors you have not worked with before)
	Attended an IL retreat 

(Saturday February 24, 2007): 
	Subject Area

	Liz Campbell
	Oceanography & Biology

	Jim Cauter
	Music

	Michael Faucette
	Humanities

	Jacque George
	Basic Studies

	Rebecca Hartzler
	Physics

	Portia Jeffries*
	English 

	Tracy Lai
	History

	Rosalie Mitchell*
	

	Nada Oakley
	English

	Marlene Palazzo
	Business Information Technology

	Gillian Schultz
	Environmental Science

	Tesfaye Terefe*
	Math


	Developed IL assignment/assessment following an IL retreat
	

	Sau Chan*
	Nursing

	Ada-Reva Franklin*
	Nursing

	Laura Hammond*
	Nursing

	Tanya Knannlein*
	Apparel Design

	Ann Levine*
	Basic Studies

	Denise Vaughn
	Basic Studies

	Jacquie George
	Basic Studies


* Asterisks indicate those who have not previously attended IL faculty workshops or brought classes to the library. The purpose of these workshops was to raise the level of engagement with IL in their respective curricula. 

3. How many students total were involved in instruction: __Estimate: 540 to 1620 (see note)____
Note: Eighteen faculty members participated in our programs. We estimated the number of students impacted as follows: 
1 class per quarter x 30 students per class x 18 faculty participants = 540 affected students 

3 classes per quarter x 30 students per class x 18 faculty participants  = 1620 affected students 
We assumed an average of 30 students per class. If each faculty member uses their assignment for one class three or more times per year, 1620 is not an unrealistic number. In 2007-2008, we intend to continue to work with the participants to determine the extent to which they have incorporated and assessed information literacy in their classes.

Assessment Collaborations

Please note: 
We used different questions for this section to better fit our project. Our faculty collaborators developed information literacy assignments with assessments built in. Each section begins with a description of the assignment. Because the faculty have not yet had an opportunity to use the assignments they developed, we asked them several questions to assess their knowledge and perception of information literacy. Librarian comments follow faculty responses. 
Collaboration #1 – Course: Apparel Design 138 – Fashion History 

Description of the assignment and outcomes for instruction

· The assignment requires students to assemble a fashion notebook that includes (1) written, drawn and/or copied examples and descriptions of weekly vocabulary words using at least three cited sources and (2) weekly drawings of a current outfit which includes historical elements. Drawings must be accompanied by sources and justification of elements used.

· The outcomes are as follows:

· Identify key clothing elements from major western historical periods

· Map the evolution of clothing to understand clothing elements and fashion cycles

· Research historical costume including social, cultural, and psychological influences

· Apply research to design current clothing and understand trends today

1. Can you tell us where you were on the "IL Continuum" before the Immersion program (Summer 2006) and where you are now?

· 2 years ago I was definitely at #2: Isolated assignment 

· Now I am confidently at #4: IL is foundational for my Fashion History course. My goal, working with my program colleagues, is to get to #6: Coordinated across a program or curriculum.  But at this time I believe that we are working toward #5: reinforced within a group of courses. We now have a number of courses in which we are developing IL: Fashion History, Patternmaking and the Textiles and Technology series of three classes.  Both Camila Sigelmann and I have been through the IL Immersion Program and understand the importance of IL for our program and students. 

2. What changes have you made as a result of these workshops & retreats? 

The IL training I have had the last two years has changed my perspective on the importance of IL.  I have changed from presenting information and asking students for information to enabling them to search for information independently. I now view IL as something to be developed as a life skill.  The IL workshops have informed the development of my course History of Fashion. This course is offered first quarter first year and therefore establishes foundational skills for the Apparel Design students. Other assignments that tie in to IL are the Patternmaking project (at the end of first year) which requires a world cultures dress design.  IL concepts are reinforced in the color theory course as well.  (This is part of the Textiles and Technology series.) The second year fall quarter students take Textiles and Technology 3, which has a final research project – students research historical textiles to inform the design their own textile patterns.

3. Has your participation in our retreats and workshops had a positive impact on your teaching and your students' learning - do you have any examples? 
I believe the quality of my presentation to students has improved.  I also now refer to the library website on IL and have implemented information and ideas found there.  I feel these changes were noticeably effective already last year. For the History of Fashion course, this is the first quarter.

· Tanya is personally more knowledgeable about IL 

· More aware of the importance of annotated citations as a teaching tool.  She is asking students to think critically about the quality and type of information they are getting. 

· An example in the Textile Technology class:  Students conduct shopping research and are asked to evaluate the quality and value of information did they get from in store vs. online 

· Tanya is more aware as a teacher that IL is a life skill, not just an academic one 

Librarian Comments
My experience with Tanya was an integration of working through the curriculum plan, a research guide and developing a list of resources to add to the collection (the way we’d like to for all new courses!!!).  I’ve been working with Tanya and her program for several years. It was only through this training that I really felt like the change was making it into the classroom. Before, the change was happening more in the library. In rewriting this course, she went to a much deeper level of integration than she had before. I don’t think that would have happened without that curriculum planning tool. As a result of these efforts, IL instruction elements are being integrated into at least 5 different required classes in the Apparel Design program. 
Collaboration #2 – Course: Nursing 101 – Fundamentals of Nursing 
Description of the assignment and outcomes for instruction.

Students were asked to:

· Research a topic of interest about multicultural issues in health care. 

· Narrow topic to focus on a particular cultural group. 

· Produce an annotated bibliography using at least two scholarly articles and one credible website documented in APA style

· Use the information collected to develop an oral and visual presentation to the class.

Outcomes:

· Identify, locate and correctly cite professional nursing journal article using APA style.

· Research multicultural issues in selected courses of the Nursing curriculum using a of variety of resources

· Prepare an annotated bibliography and presentation of research and deliver presentation individually or in groups in the class.

Assessment: Students will be assessed with a rubric using the following criteria:
· Appropriateness of selected topic and focus related to healthcare

· Presentation of research to the class and receive written and verbal feedback from the class and instructor.

· Correctness of their APA citations

· Completeness of annotations

· Quality of college-level writing

1. Where were you on the IL Continuum before you had workshops & retreats - and where are you now? 

Before the workshop we had assigned various research and writing projects with the expectation that students would be utilizing library resources to complete the assignments. We found that some students used internet resources and did not use professional journals in the library. 

2. What changes have you made in your teaching as a result of these activities? 

In the 1st quarter of the program, we have required a project which will require a library orientation and utilizing professional journals to complete the assignment. For  NUR 206 offered this fall quarter, we have an group assignment that requires students to use at least 3 references from nursing journals. Students also have to include specific cultural contexts in their assignment. 

3. Do you find these changes are having a positive impact on your teaching and your students’ learning?  Please describe… 

It is too early in the implementation to see how this impacts student learning. The project will not be due until 6 weeks from now. NUR 206 students are at beginning stage of assignment, draft is due week 5 and final paper due week 8, so far so good. Positive impact on students' learning: teamwork, utilizing library/electronic resources; practice APA format, get to know other cultures and incorporating in main study.

Librarian Comments
After our lead nursing instructor attended our first retreat, she invited me to a nursing program meeting to explore how the faculty might implement information literacy in their curriculum. I gave a short version of our retreat, including the continuum, an introduction to the databases, and an overview of information literacy. Once they understood what was available and how they might use it, they came up with the idea of developing assignments that address both IL and multicultural issues in nursing. They have developed and begun implementing three separate assignments in three different classes. The first assignment (described above) grew from ideas presented in the retreat. I think it is very helpful that students now have an opportunity to develop IL skills in the very first quarter of the program. The program now has a more coordinated approach to IL and they are bringing their students to the library for instruction to support the assignments. 
Collaboration #3 – Course: ESL 099 - College Preparatory English for Non-Native Speakers  
Description of the assignment and outcomes for instruction.

Outcomes

· Develop database search strategies to access and select articles specific to thesis statements they write concerning topics read about and discussed in class. 

· Demonstrate reading comprehension skills. 

Assignment
· In pairs and/or small groups, students will discuss text readings and with guiding questions and worksheets, specify main ideas and most important details.

· Individually, students will write short summaries of texts to include thesis and/or main idea, purpose and supporting details. 

· Students will write up the title of the article and its source according to MLA rules. 

· Regarding library workshops: 

· students will be given the task of determining appropriate data bases for specific topics; 

· students will summarize 2 articles and write a response for each; 

· students will write a 3-5 page paper describing their library search that includes the articles summarized and an assessment of how the articles influenced their thesis.

Assessment

Students will each write a 3-5 page paper based on their research to support a thesis. The paper will include

1. A clearly  written thesis statement connected to topics read about and discussed in class with an explanation of how and why this topic was chosen

2. Description of data base search and which were used and selected

3. Titles, summaries, and responses for 2 articles that support the thesis

4. A short discussion of how the articles reinforce or change the view originally presented in the thesis

5. Citations written in the correct MLA style taught in library workshops.

1. Where were you on the IL Continuum before you had workshops & retreats?  
Depending on the level -- For 097, although I’m not teaching it this quarter – (but if I were) I’d say a 3, almost reaching a 4.  For 4B, which I’m teaching this quarter, it would be a 2 (before I was a ONE when I taught this level in the past). I understand there is method and technique that is used in IL that goes beyond the library.

2. What changes have you made in your teaching as a result of these activities (workshop/retreats)?  
I’ve come to appreciate the complexities of doing research, more so with second language learners so I my info lit lessons take on a step-by-step approach, and one that reinforces what they are reading.  Also, while my standards are still high – I’ve limited the number of research summaries the students need to turn in so they are successful in what they do.  Also, through Sharon – I learned how research can be fun and inspiring (i.e., her scavenger hunt).    

 

3. Where are you now? What changes have you made in your teaching as a result of these activities (workshop/retreats)?

I am focusing more consciously and consistently on how students do what they do and get info they need to answer questions in a text and for an assignment. In the process of attending workshops with faculty from other disciplines, I've learned more about what ESL learners will encounter in other courses and see the merits of this model in their future success. I haven't yet been teaching the model to students, though I've tried. I'm working on how to do that. When I tried previously, the method I was using was rather complicated. For now, I am using the components as a way to guide me and use material. 

Librarian Comments

Since attending the IL retreats, I meet regularly with ESL faculty to discuss and develop student learning outcomes and assessment to ensure information literacy is integrated in the curriculum for the transitional reading and writing courses.  We have made adjustments based on student feedback and faculty observation in a couple of key areas.  We reduced the number of library resources required for projects to allow students to focus on developing effective search strategy and source evaluation skills.  We agreed to coordinate the IL outcomes for the two levels of transitional classes so knowledge gained in ESL096/097 would be reviewed and expanded on in ESL098/099.  We adopted a position of less is more and targeted discrete skill sets for each course to promote a successful experience with information literacy outcomes development.
Other Assessment Projects
(if applicable – for assessment projects not integrated directly into a specific course)

1. Description of project.

Our project consisted of a full-day faculty retreat held in February 2007 to develop our “information literacy champions.” We offered them the opportunity to deepen their understanding and use of information literacy for the college and in their teaching. We emphasized assessment as a part of the IL instruction process. 
The retreat’s goals were articulated to participants as follows:

· Strengthen your awareness of IL within your curriculum

· Become our ally in promoting IL to your students, to you colleagues, and to the college as a whole

· Begin working on a new IL action plan and goals—wherever you are starting from

Twelve participants representing a wide range of subject areas attended the retreat. Nineteen faculty registered and we believe that scheduling may have affected the total number of participants. We chose a Saturday for the retreat because we had determined that given recent weather closures, few faculty would be willing to give up another teaching day. Some of those who registered but did not attend were to come to another retreat held the following May. 

The retreat program was designed as a companion to our activities for to another LSTA grant. The second grant provided support for marketing the library as a center of information literacy. The grant included the development and graphic rendering of a research/problem solving model to support instruction in information literacy across the curriculum. The report for our marketing grant is included in the IL Wiki for those interested in more information. Our research model is posted on our web page: http://dept.sccd.ctc.edu/cclib/Research_Help/rlcpuzzle.asp.
2. How did it go?  What results or evidence did you gather?

The retreat was very well received by participants. One measure of the effectiveness of the retreat is the number of participants who chose to attend a follow-up retreat two months later: five of the twelve were able to attend a second retreat, and several others sent their colleagues. Retreat evaluations indicated that all activities were both useful and informative. We asked participants to describe how their awareness of information literacy had shifted as a result of the retreat. Below is a sampling of the responses we received in the evaluation:

· Better grasping 1) structurally prioritizing information literacy assignments and their position in my course assignments and 2) the “reading piece” -  process is not enough since students may not be able to comprehend the sources they’ve found

· I found it useful to talk about extending IL to an institutional level. Of course, that’s the way it should be, and the library should be the hub but with today’s context, I began to think that it is possible.
· It is instrumental to develop, adopt and deliver curriculum as well as keep up with the ongoing changes of information technology and resources.

· I didn’t know much about it before, so I learned a lot and found it to be useful and informative

· I see two connected components to “research”: 1) library skills and 2) information literacy

· Now IL extends in my perception beyond library teaching to the entire SCCC organization. Excitement to expand program “modules” to include IL collaborations between courses within programs and then between programs.
3. How did it advance assessing Information Literacy in your library and/or at your campus?

By developing faculty who teach and assess IL, we have expanded our reach. With five librarians to reach the entire campus, we need to do our work through collaboration with other instructors; the retreat helped build the “information literacy champions” needed to reach all students across all subject areas. These champions are also helping us provide multiple opportunities for students to practice information literacy in different contexts. In addition, the retreat covered techniques for assessing the IL; most faculty who have produced assignments are still in the process of using them for the first time. We are following up with faculty on their IL assessment activities. Finally, the retreat gave us the opportunity to present preliminary graphics to faculty for their feedback. With their help, as well as that of their students, we made choices about the graphics that strengthened the final design. We are currently working with faculty to develop teaching strategies for incorporating the research model into instruction.
Librarian Comments

Overall Learning
1. Give an example from one of your collaborations of something you are going to improve based on the feedback you received (faculty, peer, student work).
We have developed new strategies for working with faculty and developing curriculum. Faculty are eager to support and engage in activities related to IL when it supports their overall instructional goals. When they are given opportunities to explore how IL can enhance instruction in teach respective subjects, they are eager to incorporate it. Faculty also appreciated the opportunities to work across disciplines and across instructional levels. They appreciate that the library can offer a nexus for such work.
2. How did these activities contribute or connect to your Action Plan?  
Our 2005 action plan was originally articulated jointly with the other two libraries of the Seattle Community College District. After the district librarians completed our local IL immersion program (held Sept. 2006), we began to work on our individual campuses to reflect the working structure of our colleges. At Seattle Central, we identified several strategies to strengthen information literacy. The IL retreats evolved from these strategies to develop “IL champions” who can help support information literacy on a campus wide level. The following outcomes, which connect to those in our action plan, are directly related to the retreats we have offered in the last year. 

· Our Information Literacy Committee is stronger than ever because members have a better understanding of the value of their collaboration. More members attended last year’s meetings than the previous year. The committee is now more able to define and carry out more concrete plans for information literacy. We are still hoping to identify a co-chair from outside the library.
· Librarians have developed and deepened their collaborations with the faculty in the divisions to which they are assigned. We are seeing many new faculty in the library and requesting library workshops. 

























