
Immersion Case Study: Shoreline Community College
Background:

Shoreline Community College is a community college of about 22,800 students just north of Seattle.   The college has a very strong academic transfer program and offers approximately 50 professional-technical programs.  Distinguished professional/technical programs include Nursing (one of the few community colleges offering an RN), Dental Hygiene and Automotive Technology.    
Almost half (46-percent) of our students are academic transfer, 37-percent are professional-technical, 17-percent fall under the category of “other,” (International, Community Service, Running Start, etc.).  Just over half (57-percent) attend during the day, but evening/weekend  enrollment is increasing.  The combined evening/daytime students make up 43-percent of the student body.  Nearly half (48-percent) of our students are employed.  Of those, 17-percent are working full-time jobs and 31-percent are working part-time jobs.  The average age of our student body is 26.6 years, a bit younger than many community colleges.  Forty-five percent of our students are 18-24 years of age. The student population is split fairly evenly between male and female students. The student body is largely Caucasian (82-percent), with the next largest group being Asian Pacific Islander (11-percent) and then African American, Hispanic and Native American making up the rest of the student population.  

Institutional Environment and Priorities:
Information literacy is included in the college’s Strategic Plan (“include computer compentencies and information literacy in graduation”) and in the college’s General Education Outcomes.  In spite of the sentiments in the Strategic Plan, information literacy is one of three of the six general education outcomes on our campus that does not have a specific course/graduation requirement attached to it, and it most likely never will. Our college has one of the most complicated AA degrees in the state.  The number of credits required for students to get the degree makes it impossible to get yet another required course add to the list of those needed for students to graduate.  Our efforts, instead, are focused on devising some way to measure this competency across the curriculum, without the aid of a required course.  In 2001-02 and 2002-03 college faculty were awarded funding for at least two assessment projects to explore how information literacy is assessed across campus.  A true campus-wide effort may have to wait until the college’s administration has stabilized (we currently have an interim President and Vice President for Academic Affairs, as well as several other administrators).
Organizational Placement of Library’s Instruction Program:

The Shoreline Community College Library/Media Center is one of the college's academic divisions and falls directly under the Office Academic Affairs.  It is headed by the Dean of Library/Media and Distance Education Services.  His direct supervisor is the Vice President of Academic Affairs, who answers to the President of the college.  The instruction program is an integral part of the Library/Media Center.  The four full-time librarians and the media center coordinator are tenured faculty and hold the rank of "professor."  Instruction is included in the position descriptions for all library/media faculty, including the two part-time librarians.  Currently, there is one librarian in charge of coordinating instructional offerings.  All Library/Media faculty teach orientations, workshops and credit courses.

Instruction Program Content:
Currently, the instruction program features a variety of instruction methods.  We offer two courses, INFO 150:  Research in the Information Age (1-5 credits, variable) and LIB 190:  Digital Media Literacy (5 credits). The INFO 150 course has been taught as both a stand-alone and as a linked course with other disciplines.   This course was approved for transfer to UW for Individuals and Societies distribution credit two years ago.  However, it suffers from low enrollment in spite of that recent designation.  Enrollment in that course will not increase until a statewide articulation agreement can be reached between 2-year and 4-year institutions regarding these types of classes. We also team teach a College Orientation and Success (1-2 credits, variable) course with the Advising/Counseling faculty.  However, low enrollment and staffing issues have led to that class not being taught for the past academic year.  

The bulk of our instruction is course-specific workshops.  We usually teach between 40-50 per quarter.  Most are one-time, 50 minute workshops, although we have seen an increase in instructors who bring in students for two sessions.  
We are working to try and integrate information literacy instruction thoughout individual programs. For example, information literacy instruction is imbedded throughout the nursing program, and we have developmentally-tailored workshops for first, second, fourth and sixth-quarter nursing classes. 
 We teach drop-in workshops on citing sources through our Academic Skills Center.  We used to offer drop-in research skills workshops, but they were poorly attended and so we no longer do that.  Our Media Director, however,  does offer quarterly workshops in digital media production.  
The library offers an online research tutorial that was created three years ago.  It is promoted to distance learning faculty, and we hope to create an assessment portion that could eventually be used campus-wide as one way students might be able to meet the information literacy general education outcome.

We also offer a once a year workshop series for faculty, called Research Across the Curriculum.  Because of the campus-wide information literacy outcome, the need to work with faculty intensively within departments will only increase.  We have revised this workshop to focus more on how faculty can incorporate and assess information literacy outcomes in their courses. We believe this method of working with faculty will be increasingly important in meeting the campus’ goals for achieving information competencies among all students.
Description of Problem:

Programmatic issues to be addressed

So far, the campus has acknowledged the need for students to be information literate.  However, no movement has occurred campus-wide to ensure that those outcomes without specific course requirements attached (such as information literacy) are met.  The library has some idea of what they would like to see occur to move those outcomes forward, but with various crises on our campus (our president, VPAA, Student Services VP are all interim, as well as a budget crisis), discussion on the general education outcomes has stalled.  In addition to these external challenges, interal challenges, as always include limited time and resources to achieve these goals.
SWOT (Strengths, Weaknesses, Opportunities, Threats) Analysis

Strengths: 

The library has several strengths, including:

· Dedicated, service-oriented faculty who are committeed to the ideals of information literacy and the library’s need to take a lead role on campus

· A website, and web tutorial, which can be used as a tool for disseminating information to students and faculty;
· A liaison structure which allows librarians to work with specific divisions to further our goals and develop strong relationships with faculty within disciplines;
· A tradition of providing faculty devleopment, specifically, the Research Across the Curriculum workshop series;

· Strong involvement by faculty in campus-wide committees, such as Curriculum Committee, Faculty Senate and Strategic Planning Committee.  This involvement can help us further our goals related to information literacy instruction across the campus.

· The librarians have listed Information Literacy and its dissemination across the curriculum as one of its 5-year goals.

Weaknesses:

· Lack of staff.  Our Dean, John Backes,  has been serving as Vice President of Academic Affairs for the past year.  One of our librarians, Tom Moran, has filled in the Dean position, but his position is replaced by hourly librarians who fill in reference desk time.  All of his other duties (including campus-wide committee work) are spread among the other three full-time librarians, one of whom was just hired in Fall of 2005.

· Lack of time.  With this reduced staffing, our time is stretched very thin.  Most of the quarter is spent with merely staffing the reference desk, teaching existing workshops and getting our ordering and other liaison duties completed.

· Lack of marketing expertise among the librarians.  This has hurt the enrollment in our credit course, and may be a reason that the number of course-specific research workshops offered has plateaued.

· Challenges in communicating and working together toward a common goals.  Each librarian has a tendency to work on their own area rather than working as a team toward a goal.  We have recognized this in  recent goal-setting meetings, and have set information literacy as a common goal we all plan to work together on in the next 5 years.

· Faculty on campus also have a lack of time and are unwilling to take time to add “one more thing” to their curricula – including information literacy.  They often do not perceive that they may be teaching these skills in their courses and that it does not take too much more to assess for these skills.

· This perceived lack of time makes it difficult to persuade faculty  to devote more than one class period per quarter to information literacy and research skills instruction.

Opportunities:

· We have the college’s general education outcome as a reason to further promote information literacy among faculty and students;

· We can take advantage of our college’s Office of Institutional Effectiveness, which makes annual assessment grants available.  We already have successfully written a grant to work with the ESL department in creating developmentally-appropriate outcomes at each level.  That was completed last year, but we need to do follow up, and to pursue similar projects in other departments;
· We can take advantage of state-wide efforts to promote these skills as we promote them campus-wide;

· We can use our existing Research Across the Curriculum workshop to reach out and promote information literacy instruction and assesment among faculty.

Threats:

· Campus-wide budget/enrollment crisis will impact our budget in the library for purchasing resources.  It may also impact our staffing budget;

· Unstable leadership.  Our current administration (President, Vice President for Academic Affiars, Vice President for Human Resources, Vice President for Student Services, and two deans) is interim.  A culture that supports the general education outcomes and information literacy, in particular, is necessary if the campus as a whole is to move forward.  This is something we plan to discuss with our new administrators once they are hired.
· Perception by some on campus (faculty, staff and students) that the library is increasingly irrelevant because “everything is on the internet.”

· A similar perception that students are more net savvy than they really are.

· Fewer faculty are requiring research assignments.  Faculty who have recently eliminated research components have complained  that students are coming to their classes unprepared.  However, these same faculty have expressed reluctance to add the necessary pre-requisites (ENG 102 or 101, for example), or enforce those pre-requisites, because they fear a drop in enrollment.

· Changes in tuition payment (per credit) makes it less attractive for students to sign up for a 5-credit research class, especially when that class is not required for graduation.
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