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1. Librarians doing instruction in Assessment Project: 


Kiki Tommila
2. List the classes/instructors incorporating assessment:  

Library 194


History 225/ Barry Maxwell

Political Science 115 / Barry Maxwell (fall qtr) 


Political Science 230/ Barry Maxwell  (fall qtr)

(circle the classes w/ instructors you have not worked with before)
3. How many students total were involved in instruction: ____22_______
Assessment Collaborations

(copy this section as needed for each collaboration)
Collaboration #1 – Course: ______________Library 194/History 225/_______  
1. Description of the assignment and outcomes for instruction.

Our goal for this grant proposal was to restructure our existing Library 194 class, which is “linked” to our History and Political Science classes, by adding more authentic assessment components into the class.    This 194 class was “soft-linked” to History 225 for spring quarter.  “Soft-linked” means that the class is recommended, but not required, by an instructor.  This 194 class is typically linked to two history classes and a political science class.  
Our first step was to revisit the objectives of the class. This is a library class and information literacy competencies have always been stated in the class objectives.  In practice, however, I felt that the focus of the class had moved from developing information literacy competencies to helping students fulfill the linked assignment.  I realize that the motivation for most students enrolling in the class is to do well on Barry’s assignments, so, realistically; Barry and I discussed how to fulfill the student’s expectations and still deliver information literacy theory in a context that is relevant to the students

The existing 194 curriculum was heavy on lecture.  We decided to proceed carefully and look for ways to add authentic assessment as a replacement for lecture.  I looked at in-class exercises and assignments that covered the concepts that were typically introduced through the existing lectures, and we began to replace lectures with activities. 
Some of the examples of how authentic assessment was used in the class are as follows:

· The first day of the quarter I handed out an in-class exercise where students got into groups, and completed a questionnaire titled “check for understanding.”  Each question was linked to an information literacy competency.  By using the  questionnaire, students were able to open up a dialogue with their classmates about information literacy, be active learners, escape a lecture by me, and identify areas where they could learn more (Boolean theory and call #’s are typically the least answered correctly).  I use this assignment on the first day as a quick overview of the class’s prior knowledge and again at the end of the quarter so that students can measure their success. 

· I have a 25-minute class devoted to evaluating internet sources.  Rather than spend that time demonstrating this on a projector, I gave a brief introduction to the concept and the students spent the rest of the class evaluating a site relevant to their research topic.  This authentic assessment has the students answer those questions that are covered in the ubiquitous “authority, currency, bias” criteria for evaluation.  Students were much more engaged in this approach to learning how to evaluate.  There is simply no way to tell how much a student is absorbing when they are passively watching you walk through this process.  By having the students do it for themselves, they are able to identify areas where they need help, and there was a much higher level of participation (discussion, questions) than I have had in the past .  This was an in-class assignment that I was planning on collecting at the end of class, but students asked to keep it to use as a reference.  This assignment was a good example of the lab-learning experience, where students can learn at their own pace and be sure that all of the concepts (there are quite a few for a 25-minute class!) are clearly understood before they continue.  Again, this exercise was a tool for me to see how much the students are understanding and is much more effective than lecture/demonstration (immeasurable, except in a test, when it is typically too late) or discussion (where students may or may not participate).

· The final assignment for this class is an annotated bibliography that will be part of the final assignment in the history class.  It has been frustrating to realize, by the time the final is handed in, that a student has not mastered the research process as well as they should.  This quarter, students had six opportunities during the quarter to hand in an annotated citation.  After each lesson devoted to a resource, students were assigned an annotated citation that related to the resource.  By doing these assignments, which could be added to the final, the students (and I) can assess if they are able to effectively cite, describe and evaluate a source.  I have always offered handouts and examples of what a citation and an annotation should look like, but, again, this was a passive process on the part of the student.   By creating the annotated citation throughout the quarter, the student can actively learn and it offers them an opportunity for feedback before the end of the research process.  
2. How and what evidence did you gather?
This quarter we focused on introducing assignments that we hoped would be more effective forms of content delivery as well as tools for students to assess their own comprehension as well as offer immediate feedback.  There was a marked improvement from the first annotated citation assignment to the later ones.  We did not quantitatively measure these.  

Our only pre-post evaluation was the first/last day “check for understanding.”  Again, we did not use a grading system that could be measured quantitatively.

The final requirement criteria was not changed from the previous years, so we were able to see the quality of those overall assignments improve from previous quarters.  We did not have a rubric in place to measure the improvement and we would need to change our grading criteria to measure that.

Since not all of the History/Political Science students take our linked-Library 194 class, it is possible to compare the quality of the students’ work as a whole, but I would like to collaborate with Barry to see how reliable that measurement will be.

3. How did it go?  What did students really “get or not get?”
Class participation has increased.  Attendance in the class has improved.  My level of enjoyment in teaching has improved along with the quality of the student’s work.  Students are asking questions that correlate to a higher level of information literacy competencies than I have experienced in previous classes.  The quality of the final assignments have been consistently better, as a whole, than in previous years.  I am looking for a way, through an authentic assessment assignment, to guide students to the understanding of the value of a larger body of work (a book!) as valuable in research.
4. What did the assessment results tell you?  Because of the assessment, are you going to change anything?
Next year we will be looking to see how class size affects the success of some of the assignments.  We really had some fun exploring what to use and assessing ourselves to see what we really think is important for students to be exposed to. We saw how useful these assignments were, for the student and for the instructor, to indicate what the student’s understanding of information literacy is and where they should be.  I have seen several great ideas per  topic for all of my lessons and have had to try to pick “the best,” but we know that every class is different, and it is nice to have the option to choose different assessments, trying to predict what would be the most successful.  

Since two more classes will be linked to this class next fall, we need to plan for an enrollment that is triple the size of the class taught this spring and look at more opportunities for group work/discussion.  The Library 194 class is 25 minutes long, two sessions a week.  Because of the time constraints, we discussed preparing a packet for students that included the syllabus, all of the handouts and the appropriate assessments so that precious class time is not used up with paper logistics. My goal for summer quarter is to get my webpage updated, and look at the possibility for posting assignments.  

5. What feedback did you get from the faculty member you worked with?

Barry attended most of the 194 classes and we would meet after class to discuss what worked, what didn’t, what to keep and what to pitch.  At the end of the quarter, Barry and I met one last time to discuss how the class should be structured. Of the new assessments that we tried, we will likely use them all again (thank-you wiki).  Barry and I are committed to continuing our collaboration.   

Overall Learning
1. Give an example from one of your collaborations of something you are going to improve based on the feedback you received (faculty, peer, student work).
When we added these authentic assessment assignments to our classes,  we were more focused on how they could empower students to assess themselves; to help students test how well they were understanding the concepts.   We focused on giving students feedback and didn’t consider how we were going to measure the results of the assignments with grades or even a rubric.  Regularly adding authentic assessment into our classes will change the grading criteria and I need to rewrite the syllabus to indicate that.  
2. How did these activities contribute or connect to your Action Plan?  
Our Action Plan states, “Information literacy classes will be  redesigned to reflect specific WCC core learning abilities (TRICK) are taught.”  The WCC core abilities are something every instructor at WCC is familiar with and they are very closely aligned to the Information Literacy competencies defined by  the ACRL.  We decided to put this in our action plan because it seemed like a natural transition for the college to understand  the importance of  Information Literacy when it is so closely aligned to the core abilities already define by the college.  This has been the emphasis of the new curriculum introduced because of this grant.  Each of the exercises are aligned not only to one or more WCC core abilities, but ACRL information competencies are mentioned as well.  In class, we talk about what competencies they are using and about taking their information literacy competencies, and the WCC core abilities, to the next level.  I see students doing that.
 
Next Steps for the Grant:
These are grant deliverables we are working towards this year.  Please keep these things in mind as you plan and give me a sense of where you are and where you could be.
3. Are you currently incorporating authentic assessments in at least 3 academic and professional/technical departments (one of the grant benchmarks)?  Can you over this next year?

4. Pre-Tests/Post Tests: The Grant indicates that “student performance will improve from pretest to learning assessments by 40%; discipline faculty will indicate student papers and projects demonstrate improvement by at least 2 points on a 5 point rubric as compared to classes where library instruction was not incorporated.”
If you are continuing these assessment collaborations or beginning new ones, can you build in pre/post testing?  

Can you get data from the same classes that are not receiving instruction?

5. Documenting Assessment Instruments: The Grant says that 75% of Library Directors will indicate the instruments developed are effective in documenting the instructional and student success and retention dimensions of the library to administrators.

Are you creating assessment instruments that can used to demonstrate these things within your library and your college environment?
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