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1. Librarians doing instruction in Assessment Project:

Elena Bianco
2. List the classes/instructors incorporating assessment:  
(circle the classes w/ instructors you have not worked with before) 
	Faculty
	Class
	New

	Elena Bianco
	Librarian
	

	Diana Knauf, Psychology
	Psychology 210: Human Sexuality
	New

	Mayumi Steinmetz, World Languages
	EASIA 213/ENG101 Learning Community:  Eating English with Chopsticks
	New

	Sally Rollman, Business Administration
	BUS AD 110: Human Relations in Business
	

	Judy Penn, Biology
	BIOSCI 215: Epidemics and Society
	

	Elizabeth Hanson, ESL
	ESL 100: Academic ESL
	


3. How many students total were involved in instruction: ___50________
Assessment Collaborations

(copy this section as needed for each collaboration)
Collaboration #1 – Course: ___EASIA 213 & ENG 101: Eating English with Chopsticks___ 
1. Description of the assignment and outcomes for instruction.

The assignment was to write a paper on a topic related to Japanese culture.  The instructor adapted the Information Literacy Rubric into a Research Paper Rubric for her class.  The outcomes were for the students to have a well-defined topic and thesis statement; to have evidence of use of information from a wide variety of sources, including scholarly and primary sources;  evidence that information was choses from accurate and reliable sources, and that students were able to judiciously choose which information to include in the paper;  corrrect documentation of sources.
Five subject faculty and one librarian  spent four  11/2 hour meetings reviewing a draft rubric and applying it to student work one these dates:

2. How and what evidence did you gather?
Because of the short timeline, the committee of faculty agreed to work together to revise the rubric and practice with it on one class, the EASIA 212/Eng 101 Learning Community:  Eating English With Chopsticks.  The faculty all read the sample assignments brought to class and practiced applying the rubric to them.  We then got together to compare our grading results.  Even though everyone came from a different discipline, we were amazed that the rubric allowed us to grade as uniformly as it did.  Once the criteria were laid out, it was clear which work was “Emerging,” “Competent,” and “Strong.”  This was evidence that using such a rubric could be easily adapted to a class and was effective in grading.   Prof. Steitmetz reviewed the student scores on each aspect of the rubrics  and was able to come to some conclusions about what skills were lacking.  Because it was so close to the end of the quarter, only one other faculty member was able to adapt a rubric for a specific class assignment, and was unable to apply it to her students work in the Spring.  Instead, it was decided that the faculty would actually apply to rubric to student course-work in the 2006-07 school year.
3. How did it go?  What did students really “get or not get?”
The language of the original rubric used proved problematic, especially for students for whom English is a second language.  It was decided that we would simplify the rubric language for students.  The instructor also discovered that she wanted to add her own non information literacy outcomes and make the rubric into an assignment-specific rubric. Because some of the IL outcomes in the original overall rubric were not being assessed in this assignment, those outcomes were excluded.  This ability to be flexible worked well, and made it more likely that faculty would actually use the rubric.
Also, it was noted that many of the outcomes in the original rubric (which are based on the ACRL IL Outcomes) are not things that this instructor, with this assignment, routinely is able to assess, such as identifying key words to describe the information need, or demonstrating ability to effectively use databases and other information retrieval tools.  It was noted that this will vary from assignment to assignment, and that there needs to be freedom for faculty to choose which outcomes in the rubric to keep.
The instructor brought in sample assignments from students that she had graded based on the rubric.  With this, she could see that students were less adept at evaluating sources (websites used were not scholarly, in many cases), and that they often had a difficult time in locating and using information from diverse sources.  
4. What did the assessment results tell you?  Because of the assessment, are you going to change anything?
I plan to change the Information Literacy Rubric language to be easier for students.  Because of the results in the EASIA 213/ENG 101 class (which had not had a library instruction session), the librarians discussed the results and plan to emphasize evaluation more in our instruction sessions at the ENG 101 level.  This previously has been a focus at the ENG 102 level.  We also plan to emphasize to faculty the need to bring their students to the library so they can know the range of sources that are available to them, and to teach them so that they become as familiar with library databases, for example, as they are with Google.  Currently, we focus on the ENG 102 classes, because this is where they are required to do a research paper.  However, many of the other classes on campus that require research papers have an ENG 100 or ENG 101 pre-requisite, which means that the library needs to be stressing some of these skills earlier.
5. What feedback did you get from the faculty member you worked with?

She was very positive about use of a rubric and said that she learned that using a rubric helped her to be more consistent in her grading and that providing the rubric to students in advance seemed to help them understand better what they needed to to in order to succeed.  She and the others have all expressed an interest in continuing with this project and expanding it in the 2006-07 school year.
Overall Learning
1. Give an example from one of your collaborations of something you are going to improve based on the feedback you received (faculty, peer, student work).
Working with the other librarians to revise the rubric we currently have for our instruction sessions, based on the course level.  We also plan to re-emphasize the need for English instructors below the ENG 102 level to bring their students into the library and learn about what resources are here.
2. How did these activities contribute or connect to your Action Plan?  
They provided a sample Rubric that we can share with faculty in our Research Across the Curriculum workshop in the Spring.  This activity also provided insight into what skills students need at levels below ENG 102, and will inform revisions to our in-house rubric for our research workshops.
 
Next Steps for the Grant:
These are grant deliverables we are working towards this year.  Please keep these things in mind as you plan and give me a sense of where you are and where you could be.
3. Are you currently incorporating authentic assessments in at least 3 academic and professional/technical departments (one of the grant benchmarks)?  Can you over this next year?

No.  If participants in the grant activity successfully implement the Information Literacy Rubric this year then this will be met.
4. Pre-Tests/Post Tests: The Grant indicates that “student performance will improve from pretest to learning assessments by 40%; discipline faculty will indicate student papers and projects demonstrate improvement by at least 2 points on a 5 point rubric as compared to classes where library instruction was not incorporated.”
If you are continuing these assessment collaborations or beginning new ones, can you build in pre/post testing?  



This is something we will plan to do.
Can you get data from the same classes that are not receiving instruction?



This is something we will plan to do.
5. Documenting Assessment Instruments: The Grant says that 75% of Library Directors will indicate the instruments developed are effective in documenting the instructional and student success and retention dimensions of the library to administrators.

Are you creating assessment instruments that can used to demonstrate these things within your library and your college environment?


Shoreline currently has an information literacy questionnaire pre-test/post-test that it administers to a random sampling of classes every year.   This is one tool for demonstrating this.  However we would have to work with our Office of Institutional Effectiveness to determine a connection between this and student success/retention, and also to develop other instruments to measure that connection.
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